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Agenda

9:00 – 9:10
Welcome, Introductions and Expected Outcomes
9:10 – 10:30
Revisiting Master Schedules
10:30 – 10:45
Break

10:45-12:00
Linking PETR and FCRR Report to the School Literacy Plan
12:00 – 12:30 
Lunch
12:30 – 2:00
 Literacy Planning for SY16-17
Expected Outcomes:
Participants will: 

1. Learn how to develop a master schedule that maximizes academic blocks and teacher collaboration time
2. Review PETR

3. Introduce FCRR Summary Report on Successful Schools

4. Linking FCRR Report to School Literacy Plan Goals SY14-16

5. Literacy Planning SY16-17
Materials Packet:

Participants should have:

· PowerPoint presentation and handout packet (electronically or printed)

· Computer or Tablet

Important Considerations When Scheduling

· Determine if you will create a scheduling team with representation from grade level teachers, enrichment teachers, SpEd/ELL/Title 1, etc…  or if there will be primarily an administrative team creating it with written request/concerns/ideas from the before mentioned.  Please keep in mind that if there are too many cooks in the kitchen, it’s a recipe for disaster.  
· As much as possible prioritize academics first before specialists in the schedule
· Begin with first grade.  Begin with whole group immediately followed by small group.  This helps these very young students immediately apply the new knowledge and skills they learned in whole group.

· RtI can be scheduled before whole group instruction in Kindergarten since the work is highly focused on pre-reading skills such as phonemic awareness and letter awareness.
· Schedule specialists in the early grades (particularly K & 1) for the afternoon.  Older students grade 3 and up can more easily handle having a specialist first thing in the morning or at the very end of the day.  It typically takes younger students more time to get themselves packed up at the end of the day.

· Once first grade literacy is in place then place special blocks on the template.  If your school shares specialists with another school in your district it may be helpful to have a morning option and an afternoon option particularly if you have a special that only sees classes in just the morning or afternoon. This allows you to build a schedule that is consistent for students and still have the flexibility to work with schedule limitations.  
· One of the benefits of the block model is that it allows you to schedule groups of glasses.  For example: School A has two classes per grade level. The gym teacher is there on Mondays and Tuesdays.  The art teacher on Tuesdays and Wednesdays.  KA, 1A, 2A, 3A, 4A go to Gym on Mondays and art on Tuesdays.   KB, 1B, 2B, 3B, 4B go to Gym on Tuesdays and art on Wednesdays.  Since each grade level goes at the same time each day they can be scheduled in sets. 

· It can be beneficial to plan teacher collaborative time (PLCS, etc..) for the end of the day and have the coverage dismiss at the end of the day so that there collaborative time can extend to the end of their contractual days (or later if they so choose).  This is especially important when teachers don't have overlapping specials and as a result do have the option to use their preps as an opportunity to connect with other grade level teachers during the regular school day.
· Schedule support personnel as the master schedule is being developed, not afterwards.  For example, stagger any blocks that SpEd, ELL or Title 1 might be participating in either by pushing in or pulling out.
Master Schedule Guiding Questions

1. Please have available the current master schedule and/or schedules by grade level and/or by teacher (lunch, recess, specials, academic blocks).

2a. Teacher Start Time:________
Teacher  End Time: _____________

      Student Start Time:________
Student  End Time: _____________

2b. Is there a buffer block required for students arriving/leaving (i.e., 15 min arrival from 8:15-8:30)? ______________________________________________________________________

      Instruction Start Time:_______
Instruction End Time: ___________

3. What grade levels are housed in your school? ________________________________

3b. How many classes at each grade level?

	PreK - 
	3rd - 

	K - 
	4th - 

	1st -
	5th - 

	2nd - 
	6th - 


4a. What is the earliest possible start time for lunch/recess? _______________

      What is the latest end time for lunch/recess? ______________

4b. Rules or regulations about when lunch can occur and what grade levels HAVE TO eat lunch together.  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

4c. Can recess can occur before lunch?  Why or why not would this be a good idea?

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

5a. Please have current specialist schedules available when we meet.

5b. What enrichment classes are taught at your school and at what frequency

	Enrichment Class
	Kinder
	1st
	2nd
	3rd
	4th
	5th

	Example: P.E.
	2x/week
	2x/week
	1x/week
	1x/week
	1x/week
	1x/week

	P.E.
	
	
	
	
	
	

	Music
	
	
	
	
	
	

	Art
	
	
	
	
	
	

	Computer
	
	
	
	
	
	

	Library
	
	
	
	
	
	

	Health
	
	
	
	
	
	

	Band/Chorus/etc:
	
	
	
	
	
	

	Other:
	
	
	
	
	
	


5c. What are the available days and hours for each enrichment teacher?

	Enrichment Class
	Mon
	Tues
	Wed
	Thurs
	Fri

	Example: P.E.
	Full day
	X
	half day am (9-12)
	X
	half day pm (12-3)

	P.E.
	
	
	
	
	

	Music
	
	
	
	
	

	Art
	
	
	
	
	

	Computer
	
	
	
	
	

	Library
	
	
	
	
	

	Health
	
	
	
	
	

	Band/Chorus:
	
	
	
	
	

	Other:
	
	
	
	
	


5d. What is the current transition time in the specialists’ schedules? 



Between classes: ____________________



Between schools (if applicable):_____________________

5e. How long are the enrichment classes?  _________________________

       Why? (ex: district mandate, due to teacher prep length) ____________________________

6. Minute requirements for ELA, Math, Science, SS

	Subject Area
	Kinder
	1st
	2nd
	3rd
	4th
	5th

	Example: Math
	5x  45min
	5x 60
	5x 60
	5x 60
	5x 75
	5x 75

	Reading: Whole Group
	
	
	
	
	
	

	Reading: Small Group
	
	
	
	
	
	

	Reading: Intervention (if separate from small group)
	
	
	
	
	
	

	Writing
	
	
	
	
	
	

	Math
	
	
	
	
	
	

	Science
	
	
	
	
	
	

	Social Studies
	
	
	
	
	
	

	Morning/Class Meeting
	
	
	
	
	
	


7. Rules or regulations about when students can/can’t be pulled by ELL/SPED etc.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

8. Are there other required blocks such as non-academic center time in Kindergarten?

· No

· Yes, for how long ________________________________________________________

9. Who covers duties?

Arrival: ______________________________________________________

Dismissal: ______________________________________________________

Lunch: ______________________________________________________

Recess: ______________________________________________________

Common Planning Time (if separate from Enrichment time): _____________________

10.  Who covers teachers (or other staff, SPED) for IEP meetings?

_____________________________________________________________________________

11. How much time is required for transitions?

Lunch: ______________________________________________________

Recess: ______________________________________________________

Enrichment Classes: ______________________________________________________

Subject Areas: ______________________________________________________

12.  Is there a separate (non-working) snack time that needs to be accounted for in the Master Schedule?

· No

· Yes, for how long ________________________________________________________

13a. How much time to teachers contractually have for prep time?  (ex: 30 min per day or 150 per week) 

____________________________________________________________________________

13b. How much time do they currently have? ________________________________________

13c. How is the prep time covered? ________________________________________________

14. What goals do you have for your Master Schedule?  For example, “Create consistent instructional time for each subject area” or “Build in regular common planning time” or “Create an intervention block that allows for SpEd, ELL and Title 1 to push in”.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

Sample Block Schedule
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Master Schedule Practice Items

	Practice 1
	· Specialists available only on certain days

· Assume 4 classes per grade level
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	Practice 2
	· Specialists available only on certain days and times

· Assume 5 classes per grade level

· Goal to create classroom level consistency
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	Practice 3
	Parameters

· Grades K-5 (K- 8, 1st- 3, 2nd- 6, 3rd- 4)

· PE, Computer & Library are 30 minutes each

· Art and Music are 45 minutes each

· Kindergarten has PE 2x per week, but does not go to Library.
	Show how it would be blocked off on the master schedule as well as a working rotation for the classes.

HINT: The 45 and 30 min block need to occur in the same timeframe.  They “fit” together


	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	Lunch Room Available
	 
	 
	 
	 

	 
	 
	8:50
	 
	9:00
	 
	9:10
	 
	9:20
	 
	9:30
	 
	9:40
	 
	9:50
	 
	10:00
	 
	10:10
	 
	10:20
	 
	10:30
	 
	10:40
	 
	10:50
	 
	11:00
	 
	11:10
	 
	11:20
	 
	11:30
	 
	11:40
	 
	11:50
	 

	K T-1
	Arrival
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	12:00
	 
	12:10
	 
	12:20
	 
	12:30
	 
	12:40
	 
	12:50
	 
	1:00
	 
	1:10
	 
	1:20
	 
	1:30
	 
	1:40
	 
	1:50
	 
	2:00
	 
	2:10
	 
	2:20
	 
	2:30
	 
	2:40
	 
	2:50
	 
	3:00
	 
	3:10

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


	Practice 3 - Rotation
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	P.E.  (30 min)
	 
	 
	 
	 
	 

	Music (45 min)
	 
	 
	 
	 
	 

	Art   (45 min)
	 
	 
	 
	 
	 

	Computer   (30 min)
	 
	 
	 
	 
	 

	Library   (30 min)
	 
	 
	 
	 
	 


Master Schedule Process
TO PREPARE for your meeting, use the responses to the “Guiding Questions” do the following steps:

1. Read the responses to the “Guiding Questions” and highlight items that you will want to clarify or ask about in your meeting

2. Confirm that you have a copy of the current schedule if they have a current digital master schedule.  Review it if available.

3. Save a copy of the Master Schedule Template and rename it with the District Name, School Name (abbreviate if necessary), and School Year (ex: SY15-16)

4. Identify the teacher start time and delete the columns that come before that time.  The exception to this is if the school needs to account for a “before school program” such as childcare or breakfast.

5. Identify the student arrival time

a. Select the cells in this column for applicable grades

b. Merge cells

c. Type Arrival

d. Right click, Format cells

i. Select alignment

ii. Change orientation to point to top.  This will cause the text to run bottom to top of the cell instead of left to right.  It will say “90 degrees” under the orientation box.

e. Click align center from the home tab ribbon

6. Repeat step 5 for dismissal time.

7. Identify the teacher end time and delete the columns that come after that time.  

8. Identify the Instructional start time and fill that cell yellow.

9. Identify the Instructional end time and fill that cell yellow.

10. Identify the timeframe during with lunch can take place.  

a. Select and merge the cells in the row above the times.  

b. Type: “Lunch Room Available”

c. Fill cell with yellow

11. Add or delete any needed grade levels

a. If there are more than 5 classes you might need to break it into teams.  This will help with creating the specialist rotation.  If there are 5 classes and 5 specialist each class will go to a different specialist each day of the week.  

i. Ex: 8 Second grade classes could be broken into two teams of 4.  

12. Click on the Categories tab create blocks for each subject area.  Refer to the guiding questions to determine the length of time that they block should be.  See example below

a. For Literacy, copy cells A3 & A4 and paste into C3 & C4.  

b. For a 60 min block you will need to select 12 cells and merge them since each block is a 5 min increment.  

c. In this case select C3 to K3, then click merge.

d. Then select C4 to K4, then click merge

e. Repeat process for each subject area

f. Add any necessary subjects not listed

g. Copy the time row from the Master Schedule tab and past under the current categories.

h. Place the required blocks end to end (any order is fine) beginning at the instructional start time.

i. Check that these required instructional time as laid out in the Guiding Questions doesn’t exceed the instructional end time.

j. Add up the number of minutes of transition time.  Add this to the end of the blocks that were put end to end.  Check that this again doesn’t exceed the instructional end time.

DURING your meeting, continue using the responses to the “Guiding Questions” for the following steps:

13. Review any questions that you identified when reviewing documents received in advance.

14. Review goal for Master Schedule.

15. Briefly review work done to prepare the template

16. Map out the approximate specialists’ blocks without grade levels on the specialist row of the Master Schedule.  

a. Determine how many specials blocks are needed per day to meet the needs of the total number of classrooms in the school.  

b. Consider all related questions in the “Master Schedule Guiding Questions” handout.

c. Typically there is one block of time for each grade level or grade level team.

d. Also keep in mind that the specialists’ lunch, prep and duties need to be scheduled.  If they provide coverage for IEP meetings, you will need to account for that as well.

e. Consider planning specialist prep for the very beginning or end of day, beginning at the teacher start time.  Sometimes teachers begin or end up to 30 minutes before or after students.

f. It can be helpful to begin at the beginning and end of day and work your way in.  

g. Copy the block you created on the Categories tab

17. Review subject area questions in the “Master Schedule Guiding Questions” handout.

a. Pay particular attention to what can and cannot overlap with other subject areas.

i. Example: 60 min Math block can only overlap by 30 minutes due to Title 1 Math services.

ii. Whole Group Literacy can overlap but not small group or intervention for K-2 and the same for 3-5 due to two teams providing support services.

18. Add Literacy blocks to first grade.  

a. This can be a single block or whole, small and intervention as determined by the school’s literacy model.

b. Simultaneously stagger the literacy blocks for other grade levels.

c. Copy blocks from the Categories tab and paste them in the Master Schedule tab.

19. Add specialist, lunch and recess blocks

20. Next add Math blocks if staggered

21. Then tackle one grade at a time for remaining subjects

22. Identify common planning time if separate from specials time.  If common planning time is happening at consistent times across a grade or school then consider carefully what content the person who is providing coverage is going to be responsible for.  

23. Once the grade level blocks have been determined, make sure that the same information is accurately represented in the specialist, intervention and lunch rows at the bottom of the Master Schedule with grade level indicated.

24. Next set up Specialist tab

a. Copy the time row from the Master Schedule tab.  

b. Paste it in the first row on the Specialist tab.

c. Type the name of the specialist area in the first cell of the time row (i.e. Music, Art, etc.)

d. Copy the specialist row from the Master Schedule tab

e. Paste below the copied time row.

f. Where is says specialist type Monday (or A, if it is a rotation schedule).

g. Repeat for each day of the week.

h. Select the whole schedule.

i. Right click and select copy.

j. Skip a row and past it below.

k. Rename for next specialist.

l. Repeat j through m for each specialist.

m. Gray out any time that each specialist is not available.

25. Determine the rotation of classes through specialists.  Think of it like sudoku.

a. If possible keep same letter classes together on the same day (KA, 1A, 2A, ect.)

b. If there are fewer number of classes than available specialists, and the empty blocks are being used as prep time, then there may be grade levels that have B-E but no A.  This will help set up a rotation of preps over the course of the week so they don’t all fall on one day.

c. You can draft what you think might work on the template on the Specialist Planning tab.

d. Each class should be labeled A, B, C, etc.  so that each class is referred to with the grade level/team first then by class.  For four first grade classes it would be 1A, 1B, 1C & 1D.

e. This can be completed after initial meeting, however it is important that this method is going to be feasible for the school.

AFTER your initial meeting:

26. Complete the rotation plan if not done in step 25.

27. Use the specialist planning to map out the classes for each specialist on the Specialist tab.  

28. Share draft with school and confirm work done to this point.

29. Once the schedule has been finalized then add the following items:

a. A thin border around each subject block so that it is easier to differentiate visually.  

b. A thick borders around each grade level.  

c. Start and end times of each subject block in the cell below the subject name.

d. Delete the lunch room availability row.

30. Create a black and white version for easy printing.  

a. Copy and paste the schedule below the color version or on a new tab.  

b. Select just the subject blocks and choose no fill from “Home” ribbon.

c. With the schedule still selected, chose text color black.

31. Create grade level specific schedules.

a. Create a new tab for each grade level.

b. Begin with one grade level.

c. Copy the time row from the Master Schedule tab.

d. Paste it in the first row on the Grade Level tab.

e. Type the name of the class (i.e. 1A) in the first cell of the time row.

f. Copy the Grade Level row from the Master Schedule tab.

g. Paste below the copied time row.

h. Where is says the grade level type Monday (or A, if it is a rotation schedule).

i. Repeat for each day of the week.

j. Select the whole schedule.

k. Right click and select copy.

l. Skip a row and past it below.

m. Rename for next class.

n. Repeat j through m for each class.

o. Where the Specialist Block is identified, replace with the name of the specialist subject (Art, Music, etc.) for each class.

32. Share final draft with school

33. School can add names below current class identifiers and start and end times to subject areas.
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Date: 




	Position (check one):
	Current Grade(s) Taught (if applicable):

	
Administrator


Teacher


Support (SLP, SPED, Title I, etc.)


Paraprofessional/Educational Assistant


Grade Level Team


Other
	
Kindergarten


First


Second


Third


Fourth


	
Fifth


Sixth


Seventh


Eighth


Other


Years of Teaching Experience:



Years at Present School:



______________________________________________________________________________________

Directions

Who Should Fill this Out?

All Administrators, faculty, and staff that are directly involved in providing literacy instruction to students should fill out this survey.  This may include classroom teachers, reading teachers, reading coaches/specialists; as well as speech language pathologists, Title I staff, special education teachers and paraprofessionals who deal with language and literacy.  This is an individual survey so each person should complete it independently and return it anonymously to the HILL contact person. 
What to do?

1. Fill out all information above so results can be viewed from different perspectives.

2. Based on your knowledge of your school’s reading program (e.g., goals, materials, allocated time), please use the following evaluation criteria to rate your reading program’s implementation.

3. In the right-hand column of the table, document evidence available to support your rating for each item.

4. Please disregard asterisks (*) that appear at the end of some questions, as they are used for coding purposes.

5. You are strongly encouraged to fill in all questions.  If you leave a blank or give a response of NK, the response will be considered a Ø.  If would be helpful if you used the “Documentation of Evidence” box to explain why you chose to answer with NK, or why you left the item blank.

6. Each question has a value of Ø, 1, or 2. to indicate the level of implementation (see below). NK is only used when you do not have enough knowledge about the item to provide an informed answer.  NK will rarely be used.

Levels of Implementation Description

Ø = Not in place

1 = Partially in place

2 = Fully in place 
NK = Do not have enough knowledge about the item as it pertains to my school to answer the question 

Planning and Evaluation Tool for Elementary Self-Contained Classroom (PET-R)

	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	I.
Goals, Objectives, Priorities – Goals for reading achievement are clearly defined, anchored to research, prioritized in terms of importance to student learning, commonly understood by users, and consistently employed as instructional guides by all teachers of reading. 

	
1. are clearly defined and quantifiable at each grade level.


	

	
2. are articulated across grade levels.
	

	
3. are prioritized and dedicated to the essential elements (i.e., phonemic awareness, phonics, fluency, vocabulary, and comprehension) in reading.** 
	

	
4. guide instructional and curricular decisions (e.g., time allocations, curriculum program adoptions).**


	

	
5. are commonly understood and consistently used by teachers and administrators within and between grades to evaluate and communicate student learning and improve practice.


	


	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	II.
Assessment – Instruments and procedures for assessing reading achievement are clearly specified, measure essential skills, provide reliable and valid information about student performance, and inform instruction in important, meaningful, and maintainable ways.

	
1. A schoolwide assessment system and database are established and maintained for documenting student performance and monitoring progress.**


	

	
2. Measures assess student performance on prioritized goals and objectives.


	

	
3. Measures are technically adequate (i.e., have high reliability and validity) as documented by research.


	 

	
4. All users receive training and follow-up on measurement administration, scoring, and data interpretation.


	

	
5. At the beginning of the year, screening measures identify students' level of performance and are used to determine instructional needs.


	


II.
Assessment continued
	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	
6. Progress monitoring measures are administered formatively throughout the year to document and monitor student reading performance (i.e., quarterly for all students; every 4 weeks for students at risk).


	

	
7. Student performance data are analyzed and summarized in meaningful formats and routinely used by grade-level teams to evaluate and adjust instruction.**


	

	
8. The building has a “resident” expert or experts to maintain the assessment system and ensure measures are collected reliably, data are scored and entered accurately, and feedback is provided in a timely fashion.


	


	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	III.
Instructional Programs and Materials - The instructional programs and materials have documented efficacy, are drawn from research-based findings and practices, align with state standards and benchmarks, and support the full range of learners. 

	
1. A comprehensive or core reading program with documented research-based efficacy is adopted for use school wide.***
	

	
2. The instructional program and materials provide explicit and systematic instruction on critical reading priorities (i.e., phonemic awareness, phonics, fluency, vocabulary, and comprehension).**
	

	
3. The instructional materials and program align with and support state standards/scientifically based practices and provide sufficient instruction in essential elements to allow the majority of students to reach learning goals.
	

	
4. Supplemental and intervention programs of documented efficacy are in place to support students who do not benefit adequately from the core program.**


	

	
5. Programs and materials are implemented with a high level of fidelity.***
	


	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	IV. Instructional Time - A sufficient amount of time is allocated for instruction and the time allocated is used effectively.

	
1. A schoolwide plan is established to allocate sufficient reading time and coordinate resources to ensure optimal use of time.


	

	
2. Reading time is prioritized and protected from interruption.**


	

	
3. Instructional time is allocated to skills and practices most highly correlated with reading success (i.e., essential elements of reading including phonemic awareness, phonics, fluency, vocabulary, and comprehension).


	

	
4. Students in grades K-3 receive a minimum of 30 minutes of small-group teacher-directed reading instruction daily.**


	

	
5. Additional instructional time is allocated to students who fail to make adequate reading progress.


	


	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	V.
Differentiated Instruction/Grouping/Scheduling - Instruction optimizes learning for all students by tailoring instruction to meet current levels of knowledge and prerequisite skills and organizing instruction to enhance student learning.

	
1. Student performance is used to determine the level of instructional materials and to select research-based instructional programs.


	

	
2. Instruction is provided in flexible homogeneous groups to maximize student performance and opportunities to respond.


	

	
3. For children who require additional and substantial instructional support, tutoring (1-1) or small group instruction (< 6) is used to support teacher-directed large group or whole class instruction.


	

	
4. Group size, instructional time, and instructional programs are determined by and adjusted according to learner performance (i.e., students with greatest needs are in groups that allow more frequent monitoring and opportunities to respond and receive feedback).


	

	
5. Cross-class and cross-grade grouping is used when appropriate to maximize learning opportunities.


	


	
0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	VI.
Administration/Organization/Communication - Strong instructional leadership maintains a focus on high-quality instruction, organizes and allocates resources to support reading, and establishes mechanisms to communicate reading progress and practices.

	
1. Administrators or the leadership team are knowledgeable of state standards, priority reading skills and strategies, assessment measures and practices, and instructional programs and materials.
	

	
2. Administrators or the leadership team work with staff to create a coherent plan for reading instruction and implement practices to attain school reading goals.
	

	
3. Administrators or the leadership team maximize and protect instructional time and organize resources and personnel to support reading instruction, practice, and assessment.
	

	
4. Grade-level teams are established and supported to analyze reading performance and plan instruction. 
	

	
5. Concurrent instruction (e.g., Title, special education) is coordinated with and complementary to general education reading instruction. 
	

	
6. A communication plan for reporting and sharing student performance with teachers, parents, and school, district, and state administrators is in place.
	


	0
	1
	2
	NK

	Not in place
	Partially in place
	Fully in place
	Not enough knowledge


	Evaluation criteria
	documentation of evidence

	VII.
Professional Development - Adequate and ongoing professional development is determined and available to support reading instruction.

	
1. Teachers and instructional staff have thorough understanding and working knowledge of grade-level instructional/reading priorities and effective practices.


	

	
2. Ongoing professional development is established to support teachers and instructional staff in the assessment and instruction of reading priorities.


	

	
3. Time is systematically allocated for educators to analyze, plan, and refine instruction.


	

	
4. Professional development efforts are explicitly linked to practices and programs that have been shown to be effective through documented research.


	


	PET-R Categories


	Literacy Plan Goals

	Goals, Objectives, Priorities
	Goal 1: Leadership 

Creating structures and systems to support the literacy model

	Administration/Organization/Communication
	

	Instructional Programs and Materials
	Goals 2: Tiered Instructional Model

Building a multi-tiered instructional model to deliver research-based programs and instructional practices to meet the needs of all students

	Instructional Time
	

	Differentiated Instruction/Grouping/Scheduling
	

	Professional Development
	Goal 3: Professional Development

Building knowledge and expertise 

	Assessment
	Goal 4: Assessment

Using data to make instructional decisions at the school, grade, classroom and individual student level

	
	Goal 5: Parent Engagement

Engaging parents to support students with academic learning both at school and at home


Linking PETR Results to Literacy Plan Priority Goals
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Introduction

One of the most critical needs in Florida’s Reading First schools is to improve the effectiveness of interventions for struggling readers. For example, during the 2005-2006 school year, only 17% of first grade students who began the year at some level of risk for reading difficulties finished the year with grade level skills on the Dynamic Indicators of Basic Early Literacy Skills (DIBELS®) measures. In second grade, the figure was only 9%, and in third grade it was 8%. We will never teach all students to read if we are not more successful with the most academically challenged students. Teaching all students to read requires a school level system for early identification of ‘at risk’ students and a school level system for providing those students with the intensive interventions they need to become proficient readers. 
This summary document highlights the main ideas from our complete report which describes what we have learned by visiting Reading First schools demonstrating success in reaching their struggling readers. Together, the summary and complete report (available at http://www.fcrr.org) will serve as a “manual of ideas” for meeting some of the most difficult challenges faced by Reading First schools in working with their struggling readers.

School leaders will find ideas described here that can be applied to help them successfully meet the unique challenges within their own schools.
The Reading First Plan for Success

· We must increase the quality, consistency, and reach of classroom instruction by providing systematic and explicit initial instruction, and by providing differentiated instruction delivered individually or in small groups. Small groups should be differentiated by:

· the frequency of meeting in small groups (3x/week, 5x/week)

· the size of the instructional group (3, 6, 8, students)

· the focus of instruction (phonological awareness, phonics, fluency, vocabulary, comprehension)

· the format of the lesson (guided reading vs. skills-focused)

· We must administer timely and valid assessments to identify students lagging behind and monitor progress.

· We must provide intensive interventions for students who are lagging behind in development of critical reading skills.

Why must we work at the school level to provide effective interventions?

· Children enter school with very diverse instructional needs

· They differ in:

· their talent and their preparation for learning to read words accurately and fluently

· their oral language knowledge and abilities — vocabulary and world knowledge

· their abilities to manage their learning behaviors and their motivation to apply themselves to learning to read
· Some children may require instruction that is 4 or 5 times more powerful than the rest of the students.

· The classroom teacher, alone, may not be able to provide sufficiently powerful instruction to meet the needs of all students.
What do we know about the characteristics of effective interventions?

· They always increase the intensity of instruction

· To increase intensity:

· increase instructional time
· decrease number of children in instructional group

· improve quality of instruction

· They always provide many more opportunities for re-teaching, review, and supervised practice.

· They are focused carefully on the most essential learning needs of the students.

· They provide instruction that is both explicit and systematic.
How was the information provided in this document collected?

· We visited and interviewed principals, teachers, and coaches at schools that were having the most success in providing effective interventions.

· We also visited schools that were having less success – in order to help identify more specifically some practices that were unique to the successful schools.

How were effective schools identified?

· We first identified the Reading First schools from 2004-2005 that had the highest Index of Effectiveness for Interventions (EI) across grades K-3 combined.

· The EI (Effectiveness of Intervention) Index indicates the percentage of students who began the year at some level of risk for reading difficulties, based on their DIBELS® performance, but who grew rapidly enough to meet grade level expectations by the end of the year as measured by the DIBELS® tests.

· Once the schools with the highest EI percentiles were identified, four criteria were used to identify 10 schools for visits:

1. an ECI index score above the 60th percentile

· The ECI (Effectiveness of Core Instruction) Index indicates the percentage of students who began the year reading “at grade level” based on their DIBELS® performance, and who were still reading at grade level at the end of the year as measured by the DIBELS® tests.

2. at least 50 students per grade level

3. percentage of minority students above the state Reading First average of 66%

4. percentage of students qualifying for free and reduced lunch above the state Reading First average of 74%

Data on the Top 10 Schools Meeting the Effective School Criteria
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After visiting the ten high-performing schools and a few less successful schools, several common qualities

among the successful schools emerged. These qualities were not observed as consistently or as clearly in the

less successful schools. The following seven traits were areas of strength for the schools in the top percentiles

for intervention effectiveness. Each area deserves careful consideration when implementing a school wide

intervention system that will be able to meet the needs of struggling readers. Under each of these headings, we

will provide examples of specific practices implemented at successful schools.
Seven Common Traits Observed in Successful Schools
· Strong Leadership

· Positive Belief and Teacher Dedication

· Data Utilization and Analysis

· Effective Scheduling

· Professional Development

· Scientifically Based Intervention Programs

· Parent Involvement
Indicators of Common Traits

Strong Leadership

· Characterized by extensive knowledge of:

· children

· reading programs

· data

· schedules

· teachers’ needs

· Leadership was provided by principals, reading coaches and/or literacy teams

Examples

· “Our leader not only has a mission for our school which is what we want to do, but she has a vision of how we are going to do it.”

· Involved in every aspect of their school’s reading program

· Mutual respect between teachers and principal

· Principal seen as “Captain” of the team working toward a common goal

· High expectations of teachers and students and accountability for meeting expectations

· “This is no longer a desk job. We are their instructional leaders.”
Positive Belief and Teacher Dedication

· Despite… teachers at successful schools believed ALL their students could read

· language barriers

· limited support at home

· low socioeconomic status

· Teachers committed to extra hours to make sure they were able to meet the needs of ALL of their students.

· Teachers raised the bar, not lowered it.

Examples

· “We have high expectations for ourselves and our students.”

· “It takes extra planning to meet the needs of all of our students.”

· “We need to raise the bar for our students, not lower it.”

· At one school, almost 100% of teachers were involved in teaching in the after school program.
Data Utilization and Analysis

· Data meetings
· held on a regular basis (bi-weekly/monthly)
· *key characteristic—attendees were able to make school level decisions and could make changes–principal usually involved

· systems/worksheets used for structure

· data compiled from multiple sources

Examples

· Data meeting held during the school day

· substitutes are hired

· a schedule of rotation is created

· individual teachers meet with literacy team

· Data meeting held during the teacher’s planning period

· no substitutes required
· a set time/day is established for the meeting

· grade level teachers meet with literacy team
Effective Scheduling

· Teachers wanted, “More Time!”

· An efficient schedule allows for:
· an uninterrupted period of time for reading instruction (90 minutes or more)

· specific times when intensive reading interventions will be provided

· the most efficient use of support staff to help provide intensive interventions

· a common planning time to facilitate grade-level meetings

Examples

· Reading Blocks

· All grades have reading at the same time

· The principal hires enough intervention teachers.

· The principal uses “special area” teachers to assist with reading instruction.

· The children move to homogeneously grouped classroom during the reading block.

· The reading blocks are staggered

· The principal rotates his intervention teachers.

· The reading coach is able to observe and model lessons in more classrooms during the reading block.
· Intensive Interventions

· A 90 minute reading block and then 30-45 minutes of time scheduled outside of that block to deliver the interventions.

· An extended reading block of 105-120 minutes in which intensive intervention was included in the block of time designated for reading instruction.

· Common planning time

· during “special area” time

· at the end of the day after students have left
Professional Development

· It takes more knowledge and skill to teach students who struggle in learning to read than it does for students who find it easier to learn.

· Utilizing a combination of personnel to deliver professional development

· High teacher turn-over rate is something that needs to be addressed in the professional development plan.
· Keeping up with training new teachers can be time consuming for coaches.

· Training for ‘Special Area’ teachers

· Differentiated Professional Development for teachers

Examples

· “Mini workshops” provided by:

· district level personnel

· reading coaches

· publishers

· classroom teachers that have attended an outside district training

· Professional development provided:

· during common planning times

· after school

· Saturdays

· summer
Scientifically Based Intervention Programs

· Published Intervention Programs

· Materials drawn from several sources

· Computer-based programs

Examples

· Using published intervention programs

· Pros

· having ready made materials

· professional development in the implementation of the program

· a predetermined scope and sequence

· research to support the use of the program (in some cases)

· Cons

· the cost

· a single program may not meet every child’s needs - several different programs may be required
· Using a variety of sources for intervention materials

· Pros

· the ability to match the materials to the child

· Cons

· takes a great deal of time to gather materials

· teachers need to have a solid understanding of what the data means at the student level
· not one set scope and sequence

· Using Computer Based Intervention Programs

· Programs used in schools targeted:

· one reading component (i.e. fluency)

· multiple reading components (i.e. phonemic awareness and phonics)

· ESOL population

· Were used during center rotation or throughout the day on a rotating basis

· Some programs generated reports daily or weekly

· Some programs altered the items presented to the children based on their performance on prior lessons
Parent Involvement

· Make the parents feel welcome at the school

· Can be challenging when parents speak limited English

· Need to think “outside of the box” to plan a parent night

· provide food and babysitting

· offer two meeting times – one during the day and one in the evening

· bring the meeting to the communities

Examples

· “The first call you make to a parent should be concerning a positive behavior or action rather than a negative one.”

· Establish a relationship early in the school year.

· Interpreters at meetings

· Parent nights at school

· Parents can ask questions about curriculum

· Parents can learn activities they could use at home

· Send notices home in multiple languages

· Have babysitting services and food at night meetings

· Parent liaisons visit the homes
Concluding Thoughts and Resources

· Schools need to consider aspects of each of the seven traits to be successful.

· The traits are intertwined in producing success. Strong leadership at the school level is critical for the success of school level systems.

· To make this complex system work, knowledgeable leaders and dedicated teachers need to work together to establish a school culture focused on high standards and confidence that goals can be achieved.

Any of the seven traits mentioned above when considered in isolation will not make a school successful. All of

the successful schools were good exemplars of several of these traits. It is critical that as a school works to build

an effective intervention program, it considers aspects of each of the seven traits. It is difficult to say one trait

is more important than any other or to discuss them as separate items because they are so intertwined. For

example, professional development and belief systems may not seem as important as getting the schedule set

or picking the best programs, but even if the schedule allows for the best student: teacher ratio, and a strong

research based program is available to support instruction, success is not guaranteed. The program needs to

be implemented with fidelity and skill, and the teacher needs to believe that all of his/her children can learn to

read. It is important to have the time scheduled for small group instruction using a research-based program,

but it is equally important to have teachers who understand how to use the program effectively and make

adjustments to instruction based on student need. To facilitate knowing what to teach, the teacher will have

to interpret data on a regular basis, and this same data will need to be the basis for school-level decisions about

allocation of resources and scheduling. In order to manage this complex system, leaders must be knowledgeable

about the children, the teachers, and the nature of effective instruction. Strong leaders need to inspire high

standards and confidence that goals can be achieved to allow for the integration and implementation of the

components of an effective school wide intervention program.
Resources available free to all schools, principals and teachers

· To download the complete report on which this summary is based, visit http://www.fcrr.org

· To download over 300 independent student learning activities for K-3 classrooms, go to http://www.fcrr.org/activities/
· To find objective, teacher-written reviews of commercially available intervention programs and materials, go to http://www.fcrr.org/FCRReports/
A Principal’s Action Plan Outline for 
Building a Successful School-wide Intervention System
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Strong Leadership

Positive Belief

Data Analysis

Characteristic

Knowledgeable

Strong Vision

Beliefs about
success with
all students
and teacher
dedication

Ongoing data
management
and utilization

Specific Feature

Recognize and identify
all student needs

Maintain basic
knowledge of research-
based programs and
their availability

Data interpretation

Recognize and identify
teacher and scheduling
needs

Provide, clearly explain,
and describe vision for
the school

High expectations

Data structures,
disaggregation,
and mobilization

Observable Result
Successful Principals will...

Determine and establish:
* intervention budget needs
¢ reading instruction as a priority
Provide:
scheduling needs
sufficient staff

locate research-based
programs for teachers to
guide intervention
allocate funding for
research-based programs
match program to student
need

e conduct and lead data meetings

Determine and establish:
reading instruction as a priority
ample time for reading
instruction in small groups
time on task as a priority
supply teacher support for
problem solving and success

establish mottos; belief
statements; expectations

Provide:
support to help teachers meet
expectations
motivational workshops
research pointing to high
performing, high poverty
schools

Attend monthly grade-level data

meetings:

e to learn about school
intervention needs

* to make changes to personnel
and/or programming

Scaffold teachers and staff to:

¢ discuss and share ideas about
student progress

e follow up in classroom with
differentiated instruction

e use data management systems
to accurately and effectively
analyze data
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on a specific reading
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of reading addressed
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Observable Result
Successful Principals will...

Arrange for:

* most appropriate provider of
small group instruction
prioritize responsibilities and
skills across staff and
instructional personnel
common teacher planning time
by grade-level
an uninterrupted reading block
of 90 minutes or more
indentify specific times when iii
will be provided

Recognize and establish:
on-going/follow-up training for
veteran teachers
on-going/follow-up training for
new teachers
problem of high teacher
turnover rate and create a
contingency plan for high
turnover rates
building and district level
people to provide training
time in school schedule for
regular (monthly/weekly)
training

locate research-based
intervention programs for
teachers to guide instruction
allocate funding for research-
based intervention programs
strategically select intervention
programs based on student
needs

Provide:
babysitting services at parent
information nights
provide food at parent
information nights
provide multiple parent
information sessions — one in
the morning hours and one in
the evening
information in multiple
languages

® interpreters at parent meetings

Establish structures to:

* nurture parental relationships

e involve students in their own
learning, take ownership of
their learning





Teaching All Students to Read

Linking FCRR Report to Carver School Literacy Profile (SLP) Activities
	FCRR Report
	Carver Activities

	Strong Leadership 

· Recognize and identify all student needs

· Maintain basic knowledge of research-based programs and their availability

· Data Interpretation

· Recognize and identify teacher and scheduling needs

· Provide, clearly explain, and describe vision for the school
	Allocated school budget to support the adoption of:

· SF Reading Street

· SF Sidewalks

· DIBELS 

· GRADE

· HILL/Carver partnership

Facilitated restructuring the school schedule to create intervention blocks at each grade level

Devoted all professional development and grade level time to implementing the Scott Foresman programs

Participates in all scheduled literacy activities

Established a literacy team to provide on-site leadership and a structure for sustainability

	Positive Belief

· Beliefs about success with all students and teacher dedication

· High Expectations
	Facilitated workshops on building knowledge base in the 5 components of reading (SY 2005-2006)

Distributed FCRR article

	Data Analysis

· On-going data management and utilization

· Data Structures, disaggregation, and mobilization
	Adopted research based assessments that measure all 5 components of reading: DIBELS and GRADE

Facilitated fall and winter data meetings

Title 1 and Sped data meetings

Use DIBELS database to manage data

Use multiple data formats to analyze individual, classroom and school-wide data

Developing a process for collecting and analyzing progress monitoring data

	Effective Scheduling

· Flexible use of time, staff, and resources

· Efficient
	Developed a school-wide intervention schedule

Combined SPED and Title 1 resources to support the intervention schedule

Devoting at least 2 grade level meetings per month to planning for SF implementation

	Professional Development

· Differentiated

· On-going and Follow-up


	SF training is offered in different training formats: workshops and grade level teams

Follow-up training in the 5 components through in class coaching (SY 05-06)

HILL Coaches training for building level representatives

DIBELS train the trainer for building based expert

RTI training for a building based team

	Scientifically Based Intervention Programs

· Targeted

· Differentiated materials for more precise lesson planning

· A set scope and sequence focusing on a specific reading component

· Different components of reading addressed

· Technology-based reinforcement
	Purchased a new core reading program: Scott Foresman Reading Street

Purchased a new intervention program: Scott Foresman Sidewalks

Implementing Kindergarten intervention: SF Early Reading Intervention

Implementing Fluency intervention: Great Leaps

	Parent Involvement

· Initiative in communication

· Flexible and accommodating

· Partnership perspective
	Sent a letter home informing parents of the new intervention schedule

Individual teachers conducted workshops on DIBELS and the 5 components 

Presented at school committee meeting about the HILL/Carver partnership 


Teaching All Students to Read

Linking FCRR Report to your School Literacy Plan (SLP) Activities

	FCRR Report
	Completed SLP Activities  

	Strong Leadership 

· Recognize and identify all student needs

· Maintain basic knowledge of research-based programs and their availability

· Data Interpretation

· Recognize and identify teacher and scheduling needs

· Provide, clearly explain, and describe vision for the school
	

	Positive Belief

· Beliefs about success with all students and teacher dedication

· High Expectations
	

	Data Analysis

· On-going data management and utilization

· Data Structures, disaggregation, and mobilization
	

	Effective Scheduling

· Flexible use of time, staff, and resources

· Efficient

	

	Professional Development

· Differentiated

· On-going and Follow-up


	

	Scientifically Based Intervention Programs

· Targeted

· Differentiated materials for more precise lesson planning

· A set scope and sequence focusing on a specific reading component

· Different components of reading addressed

· Technology-based reinforcement


	

	Parent Involvement

· Initiative in communication

· Flexible and accommodating

· Partnership perspective
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Priorities

1. Implement leadership routines and systems necessary to institute evidence-based literacy practices with in a tiered instructional model and build capacity to ensure sustainability of the school-wide literacy model.

2. Implement leadership routines and systems necessary to institute evidence-based literacy practices with in a tiered instructional model and build capacity to ensure sustainability of the school-wide literacy model.

3. Create a consistent knowledge base and common language among teachers that is based on the overview of reading, current reading research and evidence-based practices in reading instruction.
4. To establish a framework and process for using scientifically-based dynamic assessments to make instructional decisions at the district, school, grade, classroom and individual student levels
5. Develop and implement a school-home/family model to support student academic growth at both school and home
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	Priority Goal #1: Implement leadership routines and systems necessary to institute evidence-based literacy practices with in a tiered instructional model and build capacity to ensure sustainability of the school-wide literacy model.


	Activities:

Facilitate monthly school leadership team meetings utilizing agendas and tools shared at AD Coaches meetings and retreats. 

Build a cohesive and consistent knowledge base among the leadership team members

Facilitate grade level team meetings 1x per month focused on the delivery of instruction in whole group and small group instructional blocks

Implement intervention team meetings 1x per month to focus on instruction, reviewing of student data to confirm effectiveness of current intervention programs and to determine decision rules to move students in and out of tiers of instruction. 

Institute Coach-Principal meetings 2x per month to focus on implementing walkthrough tools to provide support and feedback on instruction.

Institute a coaching model that supports the release of responsibility from the external coach to the internal coach and promotes peer-coaching:

· Internal coaches attend CK3LI Coaches meetings 1x per month

· Internal and external coaches facilitate all PD sessions, all meetings together (grade (data & implementation, leadership)

· Internal and external coaches provide in classroom support to teachers

· Institute peer coaching (fish bowls or teachers observing teachers)

Develop or refine master schedules to create staggered academic blocks for small group instruction and intervention to maximize the use of people resources

Develop and Implement observation/walkthrough tools to collect implementation data on whole, small group and intervention instruction.

Facilitate district leadership meetings 4-5x per year to review school level data, share activities implemented within the initiative and to link those activities to district literacy efforts.

Implement walkthroughs and encourage participation of district level leaders in PD sessions, grade level data meetings and school literacy leadership team meetings. 

	Priority Goal #1:

Based on implementation during the current school, what leadership activities will be the focus of next year?



	Priority Goal #1:

What specific activities can the CK3LI-AD Expansion project address through external coaching support?
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	Priority Goal #2: To effectively use core, supplemental and intervention curricula in a multi-tiered instructional model at each grade level (K-3).  



	Activities:

Implement the research-based programs during Tier 1 /core reading instruction block

Conduct workshops and/or grade level team meetings so teachers understand and can effectively use components of the Tier 1/core reading instruction

Model and coach teachers in the effective implementation of the core program (RS, RP, publisher)

Identify the supplemental and intervention curricula to differentiate Tier 1 or in Tier 2/Tier 3

Implement the supplemental and intervention curricula

Conduct workshops and/or grade level team meetings so teachers understand and can effectively use the supplemental, and    intervention curricula

Model and coach teachers in the effective implementation of the supplemental and intervention curricula across the tiers of instruction

Integrate information into Tiered-instructional Curriculum Chart, disseminate to staff, review and refine 

Assess progress and refine this goal on the school literacy plan for next school year.


	Priority Goal #2:

Based on implementation during the current school, what activities will be the focus of next year?



	Priority Goal #2:

What specific activities can the CK3LI-AD Expansion project address through external coaching support?
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	Priority #3: Create a consistent knowledge base and common language among teachers that is based on the overview of reading, current reading research and evidence-based practices in reading instruction.


	Activities:

Conduct trainings for teachers and staff on the reading process, research-based practices on the components of literacy (PA, Phonics, Vocabulary, Fluency, Comprehension, and Writing).

Conduct workshops and implementation meetings focused on the principles of effective instruction and student engagement.

Conduct train the trainer workshops for internal and one lead teacher on the CK3LI-Literacy How Modules to be delivered in each school building on workshops delivered in future years.

Provide in-class coaching and support to link information from the workshops to classroom practice.



	Priority #3 

Based on the professional development conducted this year and the level of transfer of that knowledge to classroom practice, what is the focus of PD for next year?

Priority #3:

Are their specific PD topics or activities that the CK3LI-AD Expansion project can address through external coaching support?



	Priority #3 

Would you prefer a workshop or classroom modeling/coaching?
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	Priority #4: To establish a framework and process for using scientifically-based dynamic assessments to make instructional decisions at the district, school, grade, classroom and individual student levels

	Activities

Develop an assessment framework that includes assessments that measure all components of literacy

Provide training on administering and scoring the literacy assessments and use of data system that manages the data

Ensure there is a progress monitoring plan that includes the specifics about which students will be progress monitored and by whom.

Create or further refine a system for conducting grade level data meetings 5x per year

Ensure that school level data is reviewed at least 3 time per year to make decisions about resource allocations

Assess progress and refine Priority #4 goals and activities in the literacy plan for following school year



	Priority #4:

Based on implementation during the current school, what assessment activities will the school be focusing on next year?



	Priority #4:

What specific assessment activities can the CK3LI-AD Expansion project address through external coaching support?
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	Priority Goal #5: Develop and implement a school-home/family model to support student academic growth at both school and home


	Activities:

Establish protocols for communication with home/family regarding student progress

Design practice literacy activities to be completed at home to support classroom practices

Plan and deliver information/training sessions for parents 

Collaborate with the Commission on Children to implement family literacy nights 3x per year utilizing the COC literacy content and linking to school-based literacy practices

Establish protocols for communication with home/family regarding student progress

Design practice literacy activities to be completed at home to support classroom practices

Collaborate with technology trainers to deliver information/training sessions for parents to access literacy activities and instruction via web-based programs at home.



	Priority Goal #5:

Based on implementation during the current school, what home/family activities will be the focus of next year?



	Priority Goal #5:

What specific activities can the CK3LI-AD Expansion project address through external coaching support?



	Priority Goal #5

Based on the COC parent nights that have been implemented thus far, what is your recommendation for delivering parent nights for next year?




School Literacy Plan Sample Action Steps by Goal

Priority Goal #1: Leadership Routines and Systems Goals:

Establish a team of literacy leaders with a cohesive knowledge base on the leadership routines necessary to institute evidence-based literacy practices with in a tiered instructional model and that will provide on-site facilitation and establish sustainability for the initiative.

Implement leadership routines and systems necessary to institute evidence-based literacy practices with in a tiered instructional model and build capacity to ensure sustainability of the school-wide literacy model.

ACTION STEPS:

Initial Year/s:

1.1 Establish a leadership team to provide oversight of the CK3LI initiative. 
1.2 Develop tools and structures for supporting teachers as they implement a new core program within a tiered model of instruction and data-based decision making process.

1.3 Build a cohesive and consistent knowledge base among the leadership team members.

Year 2/3:

1.1 Facilitate district leadership meetings 4-5x per year to review school level data, share activities implemented within the initiative and to link those activities to district literacy efforts.

1.2 Implement walkthroughs and encourage participation of district level leaders in PD sessions, grade level data meetings and school literacy leadership team meetings. 

1.3 Facilitate monthly school leadership team meetings utilizing agendas and tools shared at CK3LI Coaches meetings. 

1.4 Implement intervention team meetings 1x per month to focus on instruction, reviewing of student data to confirm effectiveness of current intervention programs and to determine decision rules to move students in and out of tiers of instruction. 

1.5 Institute Coach-Principal meetings 2x per month to focus on implementing walkthrough tools to provide support and feedback on instruction.

1.6 Facilitate grade level team meetings 1x per month focused on the delivery of instruction in whole group and small group instructional blocks

1.7 Institute a coaching model that supports the release of responsibility from the external coach to the internal coach:

· Internal coaches attend CK3LI Coaches meetings 1x per month

· Internal and external coaches facilitate all PD sessions, all meetings together (grade (data & implementation, leadership)

· Internal and external coaches provide in classroom support to teachers

· Institute peer coaching (fish bowls or teachers observing teachers)

1.8  Develop and Implement observation/walkthrough tools to collect implementation data on whole, small group and intervention instruction.

Priority Goal #2: Tiered Instruction Goals:

Collaborate with the school to implement the new core program in a multi- tiered  instructional framework.

Collaborate with the school to implement a multi- tiered instructional framework utilizing scientific-based reading instruction.

ACTION STEPS:

Initial Year/s:

2.1 Provide professional development on implementing the core program structures, routines and components with fidelity.

2.2 Provide in-class coaching and support to link information from the workshops to classroom practice.

2.3 Integrate the new core program with supplemental, and intervention programs into a multi-tiered model of instruction.

2.4 Develop a process for collecting implementation data

2.5 Develop a program/curriculum framework for all literacy programs and utilize the framework to create a tiered model for delivering instruction based on formative data.

2.6 Develop a professional development plan to support the implementation of Fundations at each of the tiers of instruction.

2.7 Provide in-class coaching and support to link information from the Phonemic Awareness and Phonics modules to classroom practice.

Year 2/3:

2.1 Improve the delivery of whole group instruction by utilizing pacing guides and student engagement practices.

2.2 Incorporate the Enhancing Core Reading Instruction templates in teaching the foundational skills in tier 1.

2.3 Implement the components of writing instruction during the reading and writing blocks.

2.4 Implement the Enhancing Core Reading Instruction small group lessons during the small group block.

2.5 Refine the core program content and delivery of instruction in small groups including student engagement.

2.6 Determine appropriate independent practice activities linked to instruction including technology-based programs and increasing opportunities for student to read independently or with a partner.

2.7 Refine the delivery of current interventions for intensive students delivered during the intervention block (i.e., Sidewalks K, EIR, ECRI, RAVE-O) including student engagement.

2.8 Explore school-based interventions and additional interventions as alternative instruction for students not making adequate progress. 

Priority Goal # 3: Professional Development Goals:

Create a consistent knowledge base and common language among teachers that is based on the overview of reading, current reading research and evidence-based practices in reading instruction.
ACTION STEPS:

Initial Year/s:

3.1 Conduct workshops on the current brain studies and reading research with CK3LI professional development modules linking to Guide on the Side.

3.2 Provide in-class coaching and support to link information from the workshops to classroom practice.

3.3 Provide brief, small group trainings and follow-up support focused on integrating specific behavior management practices into their teaching  

3.4 Provide on-going professional develop and technical support on building strategies based on staff self-assessments.

Year 2/3:

3.1 Conduct trainings for teachers and staff on the reading process, research-based practices in writing and the components of explicit teaching routines.

3.2 Conduct workshops and implementation meetings focused on instructional practices that support instruction and enhance learning opportunities for English-language learners. 

3.3 Conduct train the trainer workshops for internal and one lead teacher on the CK3LI-Literacy How Modules to be delivered in each school building on workshops delivered in future years.

3.4 Provide in-class coaching and support to link information from the workshops to classroom practice.

Priority Goal #4: Assessment Goals:

Collaborate with the school leaders to establish a framework and process for using scientifically-based dynamic assessments to make instructional decisions at the district, school, grade, classroom and individual student levels.

ACTION STEPS:

Initial Year/s:

4.1 Develop an assessment framework that includes assessments that measure all components of reading and writing

4.2 Provide training on administering and scoring the literacy assessments and utilizing the district/school data system 

4.3 Further develop and integrate a system for conducting grade level data meetings 5x per year

4.4 Institute school/district-level data meetings 3x per year

Year 2/3:

4.1 Engage all teachers and staff in administering DIBELS Benchmark and Progress Monitoring Testing

4.2 Train all teachers and staff to utilize the DIBELS Data System including data entry and generating reports for data meeting.

4.3 Incorporate Lexia data or data from a phonics screener into assessment framework and data grouping workbook to determine instructional focus and grouping for mid-year 1st graders-3rd grade.

4.4 Determine and incorporate comprehension/vocabulary-district measures into data grouping workbooks.

4.5 Refine Data Grouping Workbook Process

a. Instructional Program Lists

b. Identifying Instructional Focus

c. Linking Instructional Focus to Programs

4.6 Implement a gradual release of responsibility from external coach to internal Coach and 1 other leader for facilitating the pre and grade level data meetings 5x per year.

4.7 Review school level data at least 3 x per year during the school literacy leadership team meetings and district leadership meetings.

Priority Goal # 5: Family Engagement Goals:

Develop and implement a school-home/family model for student support
ACTION STEPS:

5.1 Establish protocols for communication with home/family regarding student progress.

5.2 Design practice literacy activities to be completed at home to support classroom practices.

5.3 Plan and deliver information/training sessions for parents.

5.4 Collaborate with the Commission on Children to implement family literacy nights 3x per year utilizing the COC literacy content and linking to school-based literacy practices.

5.5 Establish protocols for communication with home/family regarding student progress.

5.6 Design practice literacy activities to be completed at home to support classroom practices.

5.7 Collaborate with technology trainers to deliver information/training sessions for parents to access literacy activities and instruction via web-based programs at home.
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