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Connecticut Literacy Leadership Training Series

Agenda
9:00-9:15 Welcome, Introductions and Expected Outcomes
9:15-9:30  Assessment Framework Debrief
9:30-10:00 Collecting Reliable and Valid Assessment Data
10:00-10:15 Team Work
10:15-10:30 Break
10:30-11:00 Setting Stage for Data Meetings
11:00 — 12:00 CK3LI Data Meeting Process
12:00 — 12:30 Lunch
12:30-1:45 Team Work

1:45-2:00 Wrap-Up
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Connecticut Literacy Leadership Training Series

Expected Outcomes:
Participants will:

Debrief about Assessment Framework

Review tools for collecting reliable and valid assessment data
Discuss current data meeting process

Observe the CK3LI data meeting process

Work as a team on topics covered thus far in the trainings

ko E

Materials Packet:

Participants should have:

e Participant Binder —December Tab
e Leading Literacy Change Book
e Flash Drive

Participant Handouts Page 3
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Connecticut Literacy Leadership Training Series

Tools to Support the Development of a
Comprehensive Tiered Assessment System

Assessment Survey (Optional)

Who Purpose Guidelines for Use
Responds
1. Individual Provide information about General Guidelines for General Education:

Teachers or Grade literacy tests/tools used in 1. Explain the purpose of Assessment Survey. Describe how this survey will support the

Level Teams each grade/classroom to development an Assessment Framework and Decision Tree and how the supports
inform educational decision creation and refinement of a Comprehensive Tiered Assessment System.
making. 2. Explain that the Assessment Survey can be a pre-cursor to the Assessment Framework
The Assessment Survey is particularly if this is the first time a Framework has been constructed. The survey (done
most helpful in individually or as grade level teams) will:
schools/grades where o llustrate the measures each grade level team or teacher uses;
inventories have not been o Willillustrate what literacy area they believe each measure captures;
done or when major changes o Who administers these tests; and
to assessments system may o How often these tests are administered.
have occurred. 3. Help staff determine who will gather test information from each grade level and set a
To capture how staff use tools timeframe for completion of the Survey (if deciding to use).
to inform decision making 4. If it will be helpful, ask teams to estimate administration & scoring time for each

across all literacy domains
(phonological awareness,
phonics, etc.)

To illustrate in which grades
these data are used, who
collects these data, and how
often.

Data collected inform the
completion of an Assessment
Framework/Decision Tree.

measure.

Participant Handouts
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Connecticut Literacy Leadership Training Series

SCHOOL NAME:

Assessment Survey (Figure 1)

CURRENT GRADE LEVEL(S) TAUGHT:

CONTENT AREA: DCIassroomDSPED DReading/TitIe 1 DELL Dlntervention

DATE:
Other:
Administered at Who How Often & When
Areas Evaluated These Grade Levels Administers Administered
Full Name of Assessment =
LPAPSPFVRCWEK1234 5
Key to Area:
OL = Oral Language
PA = Phonemic Awareness
P = Phonics
SP = Spelling
F = Fluency
V = Vocabulary
RC = Reading Comprehension
Participant Handouts W = Writine Page 5
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Connecticut Literacy Leadership Training Series

Assessment Framework & Decision Tree

Who
Responds

Purpose

Guidelines for Use

District and site-
based testing
teams who have
knowledge of tests
used in the
school/district
(e.g. Principal,
literacy coach,
reading specialist,
Psychologist, etc.)

Each school in the
district should
complete one for
each grade in
conjunction with
central office staff.

To provide information about
literacy tests/tools used in the
school or district that can be
used by all teachers of
literacy (note: literacy tests
used by special education
staff/specialists may be
captured on a separate form).
To illustrate redundant or
overlapping tests.

To highlight obsolete
indicators.

To identify gaps in the
framework where tests for a
particular domain are absent.
To promote continuous
discussion on the efficiency
and efficacy of existing
measures.

To have a routine that
supports the construction of a
Comprehensive Tiered
Assessment system that
includes a range of tiered
instruments for various
purposes, and across all
literacy domains (e.g.
concepts of print, oral
language, phonemic
awareness, phonics/word
study, fluency, vocabulary,

comprehension, writing, etc.).

General Guidelines for General Education:

1.

2.

Help staff determine who will gather test information from each grade level (or collect
Assessment Surveys) and set a timeframe for completion of the Frameworks.

Consider documenting estimated times for administration & scoring of each measure.
When examining individual tests include time required per student and then multiply
this by the number of students in a grade. For group administered tests include not only
the time required for group administration but an estimated time for scoring.

Ensure all stakeholders understand the recursive relationship between the Assessment
Framework and Decision Tree and if these tools are used well, they should be reviewed
regularly and they should be adjusted to meet the unique needs of your school/district.

Guiding questions to consider when completing the Assessment Framework and

creating a Decision Tree:

1.

2.
3.

oo

10.

Do we know the difference between tests (screening, outcome, progress monitoring,
diagnostic, etc.) and are they being used in a way that they were intended to be?

How much time are we spending on testing during each benchmark period?

Which tests are mandated by the state, grants, etc. and must remain in our framework?
Which tests are dictated by our district? Which tests have we elected to use?

Do we have gaps in our Assessment Framework in identified grade level areas (e.g. oral
language, phonological/phonemic awareness, concepts of print, phonics, fluency,
vocabulary, comprehension, writing, etc.)?

Do we have overlap (redundancies) in assessments used?

Do we have any tests that are outdated, the data aren’t used, or are ineffective?

If yes to #4 - #6 above, do we have a plan to acquire the appropriate assessments and/or
decide which assessments are most appropriate to use in our school/district?

If students are screened and are identified at-risk, or have not met expectations on
summative tests, what instruments do we have to more specifically identify their
deficiencies in each literacy area (diagnostic tests)?

Have all staff who administer these tests had the necessary training? How do we certify
they administer these tests as intended? What systems do we have in place to provide
new staff with training or to provide booster sessions for those that may need it?

Do we have the recommended testing materials intended to be used with instructional
programs (e.g. internal tests to measure progress)?

Participant Handouts
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Who
Responds

Purpose

Guidelines for Use

11.

12.

13.

14.

Do we have a logical system (e.g. flowchart) to inform the use of more specified and
diagnostic tools for students in need of more intensive instruction? If not create a
Decision Tree (Sample: Figure 3). Use the Decision Tree to illustrate the relationship
between universal screeners and when more diagnostic/prescriptive tests are needed.
Review the relationship between the Decision Tree and the Assessment Framework.
What changes do you now wish to make to the Framework and Decision Tree?

How will we build in opportunities for continuous review of our assessment system to
ensure our practices are contemporary and that it is well equipped to effectively guide
instruction?

Share findings with District Administration. Are there any adjustments that the district
wishes to consider for the district framework? The school framework? The Decision
Tree?

Participant Handouts
www.HILL forLiteracy.org
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Assessment Framework (Figure 2)

Components

Fall

Winter

Spring

Screening/ Benchmark/
Diagnostic

Benchmark

Outcomes / Benchmark

In-depth Diagnostic/
PM

Group

Individual

Group Individual

Group

Individual

Individual

Oral Language

Phonemic
Awareness

Phonics/Word
Study

Fluency

Vocabulary

Comprehension

Writing

Participant Handouts
www.HILL forLiteracy.org
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Connecticut Literacy Leadership Training Series

EXAMPLE: Kindergarten Assessment Framework

Fall Winter Spring As Needed
Screening/ Benchmark/ Diagnostic/P
g X Benchmark Outcomes / Benchmark g
Diagnostic M
Components — — — —
Group Individual Grou Individual Grou Individual Individual
Note: time is estimated
Test time Test time Test time Test time Test time Test time and appears in
minutes
Oral Language Tests are noticeably absent. Explore use
of Journeys’ LC tests and LAS Links?
Unit N Unit DIBELS Unit DIBELS DIBELSPM FSF
Assessment | + FSF 2 Assessment + FSF 2 Assessment + PSF 2
Awareness score score DIBELS PM PSF
5 DIBELS 5 PAST 12
All areas of PA (95) PSF 2 (95)
are addressed
. . PAST 12
in the Unit
Assessments &
FSF/PSF
captures the TRC- Unit TRC- 6 Unit TRC- 6 TRC
critical early Print Assessment Print Assessment Print
literacy skill Concepts Concepts Concepts
X ) and . and
Consider PAST Reading Some redundancy with the Reading
for diagnostic ) Behavior TRC and the Kindergarten Behaviors
use. Save 1,140 | Readiness s Survey. Both mandated. Both
minutes or 3.8 Kinderga
hours reen
DIBELS _ DIBELS Unit _ DIBELS DIBELS PM in NWF
LNF ant LA 2 Assessment LNF 2
Representing
. CORE Some r_edundancy between DSl 15 DIBELS Phonemes with Letters
Phonics/ Phonics the Unit Assessment, the DSI, | Elementary NWE 2 (RPL)
Survey RPL an RE Il ar (Begin when | 5 Small Group
Word StUdy A-D and CO but all are RPL is | score | CORE 12 Administration (3
mandated. All stay. mastered) each | Phonics students) — Monthly
(95) Survey A- until at benchmark
D
Participant Page 9
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SAMPLE: Kindergarten Literacy Assessment Flow Chart Fall

Letter Sound
Correspondence,
Writing,

Unit

Phonological Letter ID — Letter Organization,
Awareness Sound Assessments Expressive
Correspondence Language

'Y Word

RPL/ DSI Identification, Text
DIBELS FSF aindls L R LNF Reading, TRC Writing Prompt
(First Sound Fluency) Letters (RPL), Developmental (Letter Naming Fluency) Comprehension/ (Test of Reading

Language Comprehension)

If performance
on FSF and/or

Phonological
Awareness on
sections of the
Journeys
Assessment is

If
perfor
mance
on both
tests is

Spelling Inventory (SDI)

If performance on the
Unit Assessment Letter
Naming/Letter Sound,
the RPL/DSI, and/or LNF
is

If performance on the
Journeys Assessment
Letter Naming/Letter
Sound, the RPL/DSI,
and/or LNF is

If performance on Word
Identification on the
Journeys Assessments is
NOT O.K. and difficulties
with word ID are noted in
the TRC ...

If

performance
on word
identification

is

If performance  If

on the writing  perfor
prompt and mance
on both
tests is

writing on the
Journeys
Assessment is

Review
Administer the Administer the CORE e erern e performance .
PAST STOP Phonics Survey Sections rxmsdter C 0t 10 °"_ ! 0
Usedat: to A-D sTOP ) ord Asses§rrf\ent P prireql::zltess ol
inform Follow Core Instruction s€ caiditolionm i SUCies . L/ oW
etiiction U datatointorm instruction Follow Cf)re corresponden Core
instriction Instruction ce, and 'Letter In#ruct
Naming ion
‘\
Kindergarten Survey (SDE Req.); Unit Assessments; mCLASS DIBELS; mCLASS TRC; RPL (Representing Phonemes
with Letters)/DSI (Developmental Spelling Inventory); Writing Prompt
PAST (Phonological Awareness Test); CORE Phonics Survey Sections A-D; TCRWP Sight Word Assessment
Participant Handouts Page 10
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Protocol for Administration and Scoring Refreshers
For Teacher Administered Individual Tests

Purpose: Materials — Resource Options Recommended Time
STEP 1 Provide staff with needed | DIBELS - Paper & Pencil DIBELS - Paper and
Administration & reminders about e CKB3LI PowerPoints Pencil OR Amplify
Scoring Rules administration, most e DIBELS Quiz e K-1.5hour
Refresher with practice | commonly confused e Cheat Sheets minimum
scoring rules, and then an o Sample Scripts e 1-15hour
opportunity to practice. DIBELS - mCLASS/Amplify minimum
e “Training” tab on the e 2- 1hour
Amplify website minimum
e Fill in the blank cheat sheet | ® 3-1hour
e DIBELS Quiz minimum
e Cheat Sheets
e Sample Scripts
e “Training” tab on the *  Each grade 30-40
Amplify website minutes
STEP 2 Ensure accurate and Regardless of test: For most individuals,
Shadow Scoring calibrated test e Assign shadow partners, three opportunities to
administration (within 2 recommend students for this 3 shadow score
points) practice.

e This should come prior to
instructional staff administering
instruments independently.

e Refresher reliability check form
for submission to the person in
the building in charge of testing.

Other Test Specific Resource

Options:

e DIBELS Integrity Check forms
for paper and pencil

e mMCLASS/Amplify checklists for

DIBELS/TRC
STEP 3 Determine the level of Maintain a record of reliability checks
Make notes to inform | support/training that will | and keep notes surrounding common
checks be required in the future | confusions. Use this data to inform
to ensure reliable test reliability checks prior to the next
administration and benchmark.
scoring.
Make adjustments to presentations,
Improve training protocols, and cheat/sheets.
materials and adapt
resources to meet Provide booster sessions for PM if
school/district needs. need be.
Participant Handouts Page 11
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Refresher and Reliability Checks Planning

ACTION RESPONSIBLE START COMPLETION RESOURCES APPRAISAL/OUTCOME
PERSON(S) DATE DATE NEEDED

Kindergarten DIBELS
Refresher and practice

First Grade DIBELS
Refresher and practice

Second Grade DIBELS
Refresher and practice

Third Grade DIBELS
Refresher and practice

Kindergarten TRC Refresher
and practice

First Grade TRC Refresher
and practice

Second Grade TRC Refresher
and practice

Third Grade TRC Refresher
and practice

Shadow Scoring K-3

Participant Handouts Page 12
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MCLASS Training Materials

! M Inbox (10) - cmeguri@am % ) &Y mCLASS Home x \ [ toking a screenshot onwi %

€ > C 8 https//www.mclasshome.com/portal/ w =

1entary School 1

Video games take learning to
new heights

© 2013-2014 Amplify Education, Inc. All rights reserved. Terms and Conditions | Privacy Policy

Cindy McGurl Log Out =
mCLASS Home f = & 8 o
Home Notices Classes Book List Support
Cmdy MCGul'l mCLASS® mCLASS® ICLAS! mCLASS®
DIBELS Next® Reading 3D QuickPad™

Log into your mCLASS account and click on the “Training” icon.

e e Er T A L A e e ., x|

€« - C @ https://www.mclasshome.com/portal/profservices e

3

Cindy McGurl Log Out

mCLASS” Professional Services A @ & 5 o

-
Home | Motices | Classes | BookList | Support

mCLASS:DIBELS Next

¢ mCLASS:DIBELS Next Scoring
Practice

Now What? Tools Tutorials

mCLAS5:Reading 5D
B 2013 Mondo Cut Paints B 2013 Rigby Cut Points 4 TRC Online Refresher (Rigby)
B TRC Reading Record Demo B TRC Time-Saving Tips

mCLASS:RTI

e RTlfor users with Now What? Tools

Training Evaluations

o Atlas—Close Reading and the o Atlas—TRC Session « CO DIBELS Deep Training
Common Core

& DIBELSDA1 & DIBELSDAIL1 4” DIBELSDAIL2

& DIBELS Next Reporting and o ELAGetting Started « Implementing Burst
Analysis Suite

& Math Data Analysis 1 & Math Data Analysis 2 + Math Reporting and Analysis Suite

Select mCLASS: DIBELS Next Scoring Practice.

Participant Handouts Page 13
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/M Inbox (10) - cmeguri@grm % Y Professional Services

%V [ DNext_online_scoring pro x [ taking a screenshot onwil % |

C' [ bitcast-a.v1.sjc1 bitgravity.com/wgen/Dnext_scoring_pratice/DNext_online_scoring_practice_140513RESIZED.htm

Table Of Contents

Slide Title

Infroduction

Letter Naming Fluency ...
First Sound Fluency (F__
Phoneme Segmentatio
Nonsense Word Fluenc...

DIBELS Oral Reading -

DIBELS Maze (Daze)

Support

Amplify.

mCLASS":DIBELS Next"
Online Scoring Practice

[ =00 a0

You will notice a Table of Contents in the upper left hand corner with all topics illustrated below. You may opt to engage
in all tabs or you can elect to choose only those indicators that will be of most help to you.

/™ Inbox (10) - cmcguri@grn % . Y Professional Services

x /' ') DNext_online_scoring_pr= x | [} taking a screenshot onwi % |

1
o
H

C' | [3 bitcast-a.v1.sjc1.bitgravity.com/wgen/Dnext_scoring_pratice/DNext_online_scoring_practice_140513RESIZED.htm

Table Of Contents

Slide Title

v
Introduction

| hgena
mCLASS®DIBE.. [v]
DIBELS®
Basic Early Litera...  [~]
Caorrelation
DIBELS® Nextan . [v]
Benchmark Asses.. [+
Approved Accom_.. (]
mMCLASS®DIBE.. [v]
Composite Score ]
How Composite S [+

Benchmark Goals

Agenda

O NGO AWM=

Introduction
Letter Naming Fluency (LNF)

First Sound Fluency (FSF)

Phoneme Segmentation Fluency (PSF)
Nonsense Word Fluency (NWF)
DIBELS® Oral Reading Fluency (DORF)
DIBELS® Maze (Daze)
Support

 =so0- ao

g
n

Embedded within each subtest there are two opportunities to practice along with your tablet or smart phone. This practice
entails listening to a student engaged in the identified task and scoring along with your mobile device. At the end of each

practice, scores can be compared.

Participant Handouts
www.HILL forLiteracy.org
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/M inbox (10) - cmeguri@gr % Jf Y Professional Services '\ DNext_online scoring_pre x | [ toking o screenshot onwi. % - g

€ > C @ htps//www.mclasshome.com/portal/profservices e =
Cindy McGurl Log Out B
mCLASS’ Professional Services a B | & T &
Home | Motices | Classes | Booklist | Suppert

Professional Learning Resources

mCLASS:DIBELY

¢ mCLASS:DIB
Practice

mCLASS:Reading 3D

E 2013 Mondo Cut Points ¢ TRC Online Refresher (Rigby)

4 TRC Reading Record Demo | SREL aving Tips

mCLASS:RTI
e RTlfor users with Now What? Tools

Training Evaluations

o Atlas—Close Reading and the o Atlas-TRC Session + CO DIBELS Deep Training
Common Core

o DIBELSDA1 o DIBELSDAILL + DIBELSDAIL2

& DIBELS Next Reporting and o ELAGetting Started & Implementing Burst

Analysis Suite

& Math Data Analysis 1 & Math Data Analysis 2 « Math Reporting and Analysis Suite -

This is also an option for the TRC. Again, one would select the Training icon after login. Once on the “mCLASS
Professional Services” page one, would select TRC Online Refresher (Rigby) instead of the DIBELS.

H

[/ ™ Inbox (10) - cmeguri@gr x Y Professional Services % )/ [ TRC Reading Record Dem x ] DNext online scoring_pre * | [ taking a screenshotonvi X || coi e

b
n

= = C' | [} bitcast-av1.01sjcl.bitgravity.com/wgen/TRC_DEMO_2071/player.ntm|

“TRC Demonstration

Reading Behaviors

'TRC Reading Record

Repetitions The ability to accurately read
and comprehend authentic

text

5D 1o Great Fiood o
moﬂnmwp
out of the MisSissippi

(River): « it ¥ lott bohind

Substitutions (sub)

Insertions (*) 75 ® towns covered by

L
) BT e

Omissions (omit)

Tolds (told)

Self-Corrections
(SC)

Similar to the DIBELS, there is a brief review of critical scoring rules and then opportunities to observe and practice.

Participant Handouts Page 15
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Protocol for Shadow Scoring & Establishing Inter-rater Agreement

OPTION I (completed before benchmarking):

(This option is typically best for individuals who are new to a test, or for those individuals that may require
some additional coaching)

Resources/Materials

Three staff members, student materials, examiner scoring materials or scoring device (iPad), OPTIONAL (when
available): cheat sheets, scripts, integrity checklists

Roles:

Student - Assign one individual to play the student. Provide this person with a script when is available.
Assessor - Have the individual who is most comfortable with the test be the assessor first.

Observer - One individual, typically the individual with the least comfort with this measure, will be the observer
first. The observer’s job is to score along as well as reflect back on the assessor’s performance using an
Assessment Integrity Checklist, when available. The observer will provide feedback at the end.

Procedure:

Administer the Test:

The “assessor” will administer the test to the “student” in accordance with standardized scoring procedures. The
“student” will perform, reading off a script when one is available. The “observer” will score along and will
reflect back on the “assessor’s” performance using the integrity checklists when available.

Debrief:

Discuss fine points of administration and scoring. If necessary, look up rule in training materials to make sure
problem area is well understood.

Repeat:
Repeat process with each individual playing all the roles.

Desired Outcome:
All individuals scoring should obtain a score within 2 points of the script or the person scoring along.

Participant Handouts Page 16
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OPTION Il (completed as part of benchmarking):

(This option is typically best for individuals who have already completed OPTION I, or for experienced
assessors who require only a brief booster).

Resources/Materials

Two staff members, a student, student materials, examiner scoring materials and/or scoring device (iPad) -
OPTIONAL (when available): cheat sheets, integrity checklists

Roles:

Student - a student

Assessor - Have the individual with the most comfort with the test be the assessor first.

Observer - One individual, typically the individual with the least comfort with this measure, will be the observer
first. The observer’s job is to score along as well as reflect back on the assessor’s performance using an
Assessment Integrity Checklist, when available. The observer will provide feedback at the end.

Procedure:

Administer the Test:

The “assessor” will administer the test to the student in accordance with standardized scoring procedures. The

“observer” will score along and will reflect back on the “assessor’s” performance using the integrity checklists
when available.

Debrief:

Discuss fine points of administration and scoring. If necessary, look up rule in training materials to make sure

problem area is well understood.

Repeat:

Repeat process with each individual playing all the roles.

Desired Outcome:
All individuals scoring should obtain a score within 2 points of the script or the person scoring along.

Participant Handouts Page 17
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DIBELS Next Cheat Sheet
(Amplify Version)
First Sound Fluency

General Administration/Scoring Rules

e Begin the test by tapping the FSF icon

e As soon as the student finishes saying the initial sound(s) in the word, say the next word promptly and clearly.

e Atthe end of a minute, stop presenting words and tap Done.

o FSF is the only measure for which you record the student’s best answer rather than their final answer.

e Discontinue if the student doesn’t earn any points in the first five words.

o If the student self-corrects within 3 seconds circle the correct 1 or 2 point response.

e Students are not penalized for imperfect pronunciation, articulation, or adding schwas to their sounds.
Materials Needed: iPod touch, iPad, Laptop, Computer, Chromebook

FSF Quick Scoring Rule Reference:

Correct Incorrect

correct initial phoneme (2 points) no response within 3”

correct initial consonant and vowel (1 point) letter name (prompt with one time reminder)
correct initial consonant blend (1 point) ending sound(s)

misarticulation due to 2™ language or articulation delay 3-second or longer hesitation

adding a schwa to sounds repeat the whole word

FSF Reminders:

If the student... Then the teacher says... How many times?

Forget the task or the directions for the task Remember to tell me the first sound you As many times as
hear in the word. needed

Says the name of the letter Remember to tell me the first sound in the One time

word, not the letter name.

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.

Participant Handouts Page 18
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DIBELS Next Cheat Sheet
(Amplify Version)
Letter Naming Fluency

General Administration/Scoring Rules

o Tap the LNF icon to begin the test after you say “Begin”.
e You will be prompted to discontinue if the student is unable to identify any letters correctly in the first row.
e Atthe end of one minute, put a bracket after the last letter name and tell the student to STOP.

Approved Accommodations: (only for identified students)

o A marker or ruler to focus student attention on the materials
e Colored overlays for students with visual impairments
e Enlarged copies
Materials Needed: Student copy of materials, iPod touch, iPad, Laptop, Computer, Chromebook

LNF Quick Scoring Rule Reference:

Correct Incorrect

Correct letter no response within 3”
Articulation/dialect differences Incorrect letter
Similarly shaped font (uppercase | and lowercase I) Skipped letters

LNF Reminders:

If the student... Then the teacher says... How many times?
Names letters from top to bottom or points Go this way... (sweep your fingers across As needed
randomly the row)

Says letter sounds rather than the letter names.  Say the letter name, not its sound Only once

Stops and it is not a hesitation on a specific Keep going As needed

item

Loses his/her place (point) As needed

Skips 4 or more consecutive letters but notthe  Try to say each letter name Only once

whole row

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.

Participant Handouts Page 19
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DIBELS Next Cheat Sheet
(Amplify Version)
Phoneme Segmentation Fluency (PSF)

General Administration/Scoring Rules

e Tap the PSF icon to begin the test after you say “Begin.”

e Partial credit is given for partial segmentation (thereby increasing the sensitive of this measure by making it
possible to measure growth from partial to complete segmentation).

e You will be prompted to discontinue if the student does not respond correctly to any of the first 5 words.

e Assoon as the student finishes saying the sound in the word, say the next word promptly and clearly.

e Atthe end of one minute, stop presenting words, put a bracket after the last sound segmented within the one
minute (it may be within a word) and tap DONE.

Materials Needed: iPod touch, iPad, Laptop, Computer, Chromebook

PSF Quick Scoring Rule Reference:

Student Response Scored Scoring Rule

(trip) “/t/ /v/ /il Ip/” It Il 1il fpl =4/4 Complete correct segmentation
(trip) “/t/ /v/ /il Ip/ Is/” Il 1l Tpl =4/4 Insertion/addition

(trip) “/t/ It/ /il Ips/” Il i el =3/4 Segment mispronunciation
(star) “/th/ /t/ /ar/” /sl It/ far/ =3/3 Avrticulation/dialect

(fox) “/f/ /o/ /ks/” Il 1ol 1K/ Is/ =3/4 Incomplete segmentation

(bit) “/bi/ /i/ /it/” ol fil It/ =3/4 Overlapping segmentation
(red) “/r/ /d/” It/ /e@ =2/3 Omission

(red) “/r/ hmm...” Irl lel 1d/ =1/3 3” hesitation

PSF Reminders

If the student... Then the teacher says... How many times?
Spells the word Say the sounds in the word Only once
Repeats the word Remember to say all the sounds in the word  Only once

From: Amplify. (2014). Amplify. nCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.

Participant Handouts Page 20
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General Administration/Scoring Rules

DIBELS Next Cheat Sheet

(Amplify Version)

Nonsense Word Fluency (NWF)

e Tap the NWF icon to begin the test after you say “Begin”.
¢ You will be prompted to discontinue if the student is unable to identify any words our sounds correctly in the

first row.

e Students get credit for a “whole word read’ if they read the word, the first time around, only once, and without

having to sound it out.

e Atthe end of one minute, put a bracket after the last letter sound produced (even if it is in the middle of a word)

and tell the student to stop.

Materials Needed: Student copy of the NWF page, iPod touch, iPad, Laptop, Computer, Chromebook

Approved Accommodations: (only for identified students)

e A marker or ruler to focus student attention on the materials
e Colored overlays for students with visual impairments

e Enlarged copies
NWF Quick Scoring Rule Reference:

Student Response
(bok) “/b/ /o/ /k/”

(bok) “bok”
(bok) “boks”
(bok) “bak”
(bok) “/b/ /k/”

(bok) /b/ . . . (3 sec) [assessor “/0/”] /k/

(bok) “bok bok”

(bok) “bak... I mean bok”

Scored
bok =3/3 CLS
=0/1 WWR
bok =3/3 CLS
=1/1 WWR
bok / =3/3 CLS
=0/1 WWR
bak =2/3 CLS
=0/1 WWR
bok =2/3CLS
=0/1 WWR
bok =2/3CLS
=0/1 WWR
bok =3/3 CLS
- =0/1 WWR
bok =3/3 CLS
— =0/1 WWR

Scoring Rule
Complete correct letter sounds

Complete whole word read

Insertion/addition to whole word
read
Sound error

Omission

Hesitation when reading sound-
by-sound (assessor taps letter and
provides sound)

Word repetition rule

Re-tap the vowel to self-correct.
CLS now is 3, but on WWR you
score the first and ONLY
response

NWF Reminders

If the student...

Does not read from left to right

Says letter names

Reads the word first, then says the letter
sound

Says all the letter sounds correctly in the first
row, but does not attempt to blend or recode
Stops (and it’s not a hesitation on a specific

item)
Loses his/her place

Then the teacher says...

Go this way (sweep finger across the row)
Say the sounds, not the letter names

Just read the word

Keep going

(point)

Try to read the words as whole words

How many times?
Only once
Only once
Only once
Only once
As needed

As needed

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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DIBELS Next Cheat Sheet
(Amplify Version)
Oral Reading Fluency (ORF)

General Administration/Scoring Rules

e Tap the first word once the student has read it, or after 3°” when you have provided it to him/her.
e You will be prompted to discontinue if the student is unable to identify words correctly in the first row.
e At the end of one minute, put a bracket after the last word produced.

Materials Needed: Student copy of the ORF passage, iPod touch, iPad, Laptop, Computer, Chromebook

Approved Accommodations: (only for identified students)

o A marker or ruler to focus student attention on the materials
e Colored overlays for students with visual impairments
e Enlarged copies

ORF Quick Scoring Rule Reference:

Correct Incorrect

Words read exactly as they appear in the text Incorrect reading of the word
Repeated words or phrases (ignored) Omission

Inserted Words or phrases (ignored) 3-second hesitation

ORF Reminders

If the student... Then the teacher says... How many times?
Stops (and it is not a hesitation on a specific Keep going As needed

item)

Loses his/her place (point to the next word in the passage) As needed

Oral Reading Fluency (ORF) — Retell

General Administration/Scoring Rules

e Timing starts when you say begin.

e Tap (or drag a line through) one box for each unique on-topic word that student uses in their retell.

e Students are not given credit for comments related to but not in the story or repeated phrases.
Retell Quick Scoring Rule Reference:

Correct Incorrect

Stating accurate details Exclamations or “Hmm...” or “Umm”
Contractions Songs and recitations

Minor repetitions Rote repetition of words or phrases
Minor irrelevancies Stories or irrelevancies

Minor inaccuracies Stating retell details multiple times

Retell Reminders

If the student... Then the teacher says... How many times?
3-second pause or provides a limited response  Tell me as much as you can about the story.  Only once

OR Can you tell me anything more about

the story?

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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DIBELS Next Cheat Sheet
(Amplify Version)
DAZE

General Administration/Scoring Rules

o Daze is the only test that is group administered. This is a 3 minute timed test with standardize directions.
e You may wish to consider having two administrators in the room simultaneously so as to be able to answer
question and provide standardize prompts in a timely basis.
Materials Needed: Teacher directions, practice page for each student, examiner forms, timer (scoring sheet).

Approved Accommodations: (only for identified students)

o A marker or ruler to focus student attention on the materials
e Colored overlays for students with visual impairments
e Enlarged copies

DAZE Quick Scoring Rule Reference:

Correct Incorrect
The correct word choice is indicated by a circle, check or  An incorrect word choice is selected.
underline.
Multiple words are selected for one response.
Items left blank prior to items completed.

DAZE Reminders

If the student... Then the teacher says... How many times?
Starts reading the passage aloud Remember to read the story silently As needed
Is not working on the task Remember to circle the word in each box As needed
that makes the most sense in the story
Asks you to provide a word for him/her for Just do your best As needed

general help with the task

From: Amplify. (2014). Amplify. nCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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Assessment Integrity Checklists
(Adapted from Amplify Education Inc.)

Letter Naming Fluency
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps Start after saying “Ready, begin.”

Follows along on the mobile device and taps incorrect letters.

Tells the child the letter if he or she does not answer within three seconds, and scores the letter as incorrect.

Follows the Discontinue Rule, tapping Discontinue Assessment, if the child does not produce any correct

letter names in the first ten letters (first row).

Says “Remember to tell me the letter name, not the sound it makes,” if the child says letter sounds instead

of letter names. (Provides this prompt only once, scoring any following letter names for which the child

provides letter sounds as incorrect.)

11 Says “Go this way” and sweeps finger across the row if the child names letters from top to bottom, or points
randomly. (Provides this prompt only once.)

(1 Says “Try to say each letter name” if the child skips four or more consecutive letters, but does not skip the

whole row. (Provides this prompt only once.)

Says “Keep going” if the child stops and it is not a hesitation on a specific item. (Provides this prompt only

once.

Points for the child if he or she loses his or her place (as often as needed).

At the end of one minute says “Stop,” places the bracket after the last letter named and taps Done.

Checks the child’s score and Risk Level by referring to the Runner.

Taps Review to review the results and determine validity of assessment.

Comes within two points of your final score when you shadow score with the examiner.

0 I B I

O]

]

0 I O I

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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First Sound Fluency
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps Start after presenting the first word.

Says each word promptly and clearly, and accurately marks the child’s response correct or incorrect. Tap

“Correct 2 pts” for first sound; “Correct 1 pt” for first sound then blends, consonant blends + vowel, or

consonant + vowel; “Incorrect” for incorrect response.

Scores a word as incorrect if the child does not answer within three seconds.

[ Follows the Discontinue Rule, tapping Discontinue Assessment, if the child has a score of 0 after the first
five words.

71 Says “Remember to tell me the first sound that you hear in the word” and immediately says the next word
if the child may have forgotten the task (as often as needed).

71 Says “Remember to tell me the first sound in the word, not the letter name” if the child says the letter

name. (Provides this prompt only once, scoring any following first sounds for which the child provides a

letter name as incorrect.)

At the end of one minute, stops presenting words and taps Done.

Checks child’s score and Risk Level by referring to the Runner.

Taps Review to review results and determine validity of assessment.

Comes within two points of your final score when you shadow score with examiner.

I I O B O

O]

I O B

From: Amplify. (2014). Amplify. nCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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Phoneme Segmentation Fluency
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps Start after saying the first word.

Follows along on the mobile device and marks child’s responses.

Responds to correct and incorrect responses appropriately.

Waits three seconds for the child to produce the letter sound or word, then provides the next word.
Follows the Discontinue Rule, tapping Discontinue Assessment, if the child does not produce any correct
sounds in the first five words.

Underlines all sounds produced alone or in whole words and taps any incorrect sounds.

Gives the next word immediately after the child responds.

Says “Say the sounds in the word” if the child spells the word. (Provides this prompt only once.)

Says “Remember to say all the sounds in the word” if the child repeats the word. (Provides this prompt
only once.)

Says “Stop” at the end of one minute and taps Done.

Checks the child’s score and Risk Level by referring to the Runner.

Taps Review to review the results and determine validity of assessment.

Comes within two points of your final score when you shadow score with the examiner.

I O B O O O0O00o0ood

O Oood

From: Amplify. (2014). Amplify. nCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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Nonsense Word Fluency
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps Start after saying “Ready, begin.”

Accurately marks the child’s responses correct or incorrect. (Correct or incorrect words or sounds)

Waits three seconds for the child to produce the letter sound or word, then tells the child the letter sound or

word and asks the child to move on.

Underlines all the letter sounds produced alone or in whole words and taps any incorrect letter sounds.

Advances the screen correctly by tapping the arrows or the beads.

71 Follows the Discontinue Rule, tapping Discontinue Assessment, if the child does not produce any correct
letter sounds in the first five words (first row).

[l Says “Go this way” and sweeps finger across the row if the child names letters from top to bottom, or points
randomly. (Provides this prompt only once.)

[l Says “Say the sounds, not the letter names” if the child says letter names. (Provides this prompt only once)

71 Says “Just read the word” if the child reads the word first, then says the letter sounds. (Provides this prompt
only once.)

71 Says “Try to read the words as whole words” if the child says all of the letter sounds correctly in the first

row, but does not attempt to blend or recode.

Says “Keep going” if the child stops and it is not a hesitation on a specific item. (Provides this prompt only

once.

Points for the child if he or she loses his or her place (as often as needed).

Says “Stop” at the end of one minute and taps Done.

Checks the child’s score and Risk Level by referring to the Runner.

Taps Review to review the results and determine validity of assessment.

Comes within two points of your final score when you shadow score with the examiner.

0 I B B [
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From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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DIBELS™ OQOral Reading Fluency and Retell Fluency
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps the first word of the passage as correct or incorrect accordingly.

Taps word read incorrectly.

Follows the Discontinue Rule, tapping Discontinue Assessment, if the child does not produce any correct
words in the first line.

Waits three seconds for the child to read the word with which he or she struggles or hesitates, then says the
correct word and taps it as correct.

Says “Keep going” if the child stops and it is not a hesitation on a specific item. (Provides this prompt only
once.

Points for the child if he or she loses his or her place (as often as needed).

Places the bracket after the last word read at the end of one minute, taps Done and says “Stop”.

Performs standardized RTF direction verbatim (as per mobile device).

Taps Start after giving directions.

Draws a line or taps in the Writing Area, so that it is a one-to-one correlation to the number of words the
child says in an acceptable retell.

Gives the child credit only for a correct retelling.

Says “Tell me as much as you can about the story,” or “Can you tell me anything more about the story?”
the first time the child does not say anything or gets off track for three seconds, stopping administration if
this happens subsequently for five seconds. (Provides prompt only once.)

Says “Stop” at the end of one minute and taps Stop.

Checks the child’s score and Risk Level by referring to the Runner.

Taps Review to review the results and determine validity of assessment.

Comes within two points of your final DORF score when you shadow score with the examiner.

0 I B B [
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From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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DAZE
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

[ Performs standardized directions verbatim (as per mobile device).

1 Ensures children have pencils ready and write their names on the booklets before beginning.

1 Reads directions aloud and verbatim.

1 Allows 30 seconds for children to complete two practice items. Then reviews practice items.

(1 Says “Begin,” then starts timing.

71 Says “Remember to read the story silently” if a child begins reading the passage aloud. (Provides this
prompt as needed.)

[l Says “Remember to circle the word in each box that makes the most sense in the story” if the child is not

working on the task. (Provides this prompt as needed.)
11 Says “Just do your best” if a child asks to be provided a word or asks for general help. (Provides this
prompt as needed.)
Says “Stop” at the end of three minutes.
1 Scores worksheets and enters results.

O

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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TRC Print Concepts and Reading Behaviors
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps Begin after presenting the task to the child.

Taps Incorrect or Correct for each response.

Checks child’s score, Risk Level, and Reading Level.

Taps Review to review the results and determine validity of assessment.

Comes within two points of your final score when you shadow score with the examiner.

O O0O00o0ood

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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TRC Reading Records
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Utilizes the scroll arrows to follow text as the student reads.

Taps a word to display error coding toolbar on the screen.

Chooses the correct error from the error coding toolbar.

Writes reading behaviors or errors in freehand space when necessary.

Records repetition by dragging right to left across repeated words for each repetition showing the blue
arrow.

Taps SC when student self-corrects.

Utilizes the FRU button to discontinue a reading record if necessary.

Taps Done to complete the Reading Record.

Taps Oral Comp. Retell or Written Comp to assess student comprehension after reading record.
Taps MSV to complete MSV analysis for each miscue.

Comes within two points of your final score when you shadow score with the examiner.

O O0O00o0ood
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From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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TRC Comprehension
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

OJ

Performs standardized directions verbatim (as per mobile device).

Holds the device so the child cannot see what is recorded.

Taps 0, 1, 2, or 3 on the scoring rubric to record student’s level of understanding (retell and written
comprehension).

Uses the scroll bar to read oral comprehension text.

Marks responses correct or incorrect as required (oral comprehension).

Taps Next to continue to each new question.

Taps Done to return to the results screen.

Comes within two points of your final score when you shadow score with the examiner.

Utilizes bottom right corner of screen to administer assessment at another level if necessary.

O O

O 0Oo0ogoo.o

From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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Word Recognition
Directions

1. Observer setup and directions.
2. Time and score the test with the examiner.
3. Mark the areas in which the examiner demonstrates proficiency.

Performs standardized directions verbatim (as per mobile device).

Responds to correct and incorrect responses as required.

Holds the device so the student cannot see what is recorded.

Waits three seconds for the student to produce the word.

Marks responses correct or incorrect as required.

Taps nr (no response) and points to the next word if a student does not respond within three seconds or says
“I don’t know.”

Checks student’s score to determine whether to stop if other WR lists are needed.

Comes within two points of your final score when you shadow score with the examiner.

N I B I
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From: Amplify. (2014). Amplify. mCLASS®: Reading 3D™ Product Training. Assess to Inform Instruction.
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Setting the Stage for HILL Data Meeting Process

Participant Activity
e Partner with another school
e Share current data meeting process and outcomes
e Discuss challenges encountered during data meetings-list on chart paper
e List desired improvements for future meetings

HILL/CK3LI Challenges
e Data from multiple sources
e Linking data from multiple sources to instructional focus for individual students
e Efficiently grouping individual students based on similar instructional focus
e Assigning people and program resources to instructional groups
e Utilizing on-going progress monitoring data to make changes to instructional groups (flexible,
differentiated instruction)
e Documentation of data, instructional focus and grouping over time.

Participant Handouts Page 34
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Student Profiles

Second Program Components/
Grade ORF | Accuracy | Comp/Voc |Tier Instructional Focus Resources Interventionist

+ + + Diff. Sm. Gr. On Level or

Reader 1 Bench Vocab/Comp Advanced Teacher
+ + - Fluency - Prosody/Comp,

Reader 2 Bench Vocab/Comp Diff. Sm. Gr. On Level Teacher
- + +/- Fluency - Automaticity or Fluency

Reader 3 Strategic |- Prosody/Comp Diff. Sm. Gr./ Supp'l Teacher/ Lit. Specialist

Fluency - Accuracy - If

Reader 4 ~ |words skipped/replaced _ _ o
+/- - +/- Strategic Decoding Beyond CVC -If errors Diff. Sm. Gr./ Supp'l Teacher/ Lit. Specialist
on
Reader 5 specific patterns or multisyllabic
_ _ _ Blending/Automaticity Intensive Support
Reader 6 Intensive  |(WWR); Decoding Beyond Recommended Teacher/ Lit. Specialist

Participant Handouts

Page 35
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Excerpt from: “Steps for Leading Fall Data Meetings”
Year 1

Purpose of Data Meetings

e Grade Level Data Meetings
o Purpose: To identify the instructional focus and determine group and program for each student
based on this focus.
o Who Attends: Principal, data coach, reading coach, interventionists, grade level teachers (SpEd,
ELL, etc... whenever possible)

Preparation

1. Have benchmark booklets in data meeting room
2. Print out an up-to-date copy of this document ( “Steps for Leading Fall Data Meetings Yearl”)
3. School contact should bring:
a. Class List Reports
b. If DIBELS was given previously, Individual Student Performance Profile (or if there was
progress monitoring done over the summer, use the Progress Monitoring Graphs from last year.
During grade level meeting, Teachers only need graphs for students in their homeroom class or
students in their instructional groups if they tested them, so they will need to be sorted.)
4. Make Copies for all participants if you think is necessary:
a. Recommended Benchmarks
b. Student Profiles
Request a projector and screen and table and chairs so everyone can see screen
Send a reminder email that includes time, location and purpose to the team

ISl

To Add New Students
1. Locate the first empty row
2. Type in the students full name (as it would be found in DDS)
3. Add any other known information
a. Student ID
b. SpEd/ELL/Title 1 status
c. Current benchmark scores
4. Please do not make any changes to formatting.
5. If you want to denote that a student is new, then please type “new” into the notes column

During Data Meeting:
1. Identify Note taker to complete action steps

2. Review Tiered Model Slide- Explain that this is model we are working towards. We can use our
DIBELS data to determine how many students are at each tier.

Review what Student Profiles (on slide in workbook)- incorporate other measures
Click the tab at the bottom for the appropriate grade level

Determine Target Subtest for group (PSF, CLS, WWR, ORF-AR, or ORF-WRC)
6. Follow the Analyzing Data Grade Level Steps below for corresponding grade level.

Participant Handouts Page 36
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11.

12.

13.

14.

15.

Once an instructional focus has been determined for all groups, “Select All” groups except blanks (all
groups with instructional focus should be visible). See image >

Go to instructional focus column and select the 1% instructional focus from dropdown

Sort low to high by target subtest for that groups (i.e., PSF, CLS, WWR, ORF-AR or ORF-WRC etc)

. Select interventionist from Small Group drop down to group students (e.g., SPED, ELL, I-1, I-2, I-3, I-

4). Recommending guidelines for selecting interventionists:

e SPED and ELL students that must be assigned to SPED/ELL M Hotes 4 instructional Focus |4

teacher during this block should be assigned first. 2l sothAtez
e Most at-risk students should be in smallest groups if possible Al setZtoa
and assigned to interventionists ot by Color g

e Students with green benchmark status or above aimline for
predominant subtest for grade level should be assigned to group
with classroom teacher

Add any recommended program information (EIR Level, RAVEO, e 2
ECRI, Core Program Instruction) e all areas

Repeat Steps 8-10 for each instructional focus > ;:t:;ii‘;f;jtf:;m o
For the students with VVocab/Comp instructional focus, sort 5. Flueney - Accuragy
comprehension measure (STAR, MAP, DAZE, etc...) column A-Z to e ey orosstcom
help guide grouping. ¥I8.Vowb/Comp

Sort all instructional focus and intervention groups (expect blanks),

confirm groups and alignment between instructional focus,

group/teacher and program. Cance
If there is a question about the accuracy of the data (i.e. the student

seemed to take a surprising dip or climb over the summer) refer to the student data trend on their
“Individual Student Performance Profile” or “Progress Monitoring Graph” if available.

Text Filters 3

Participant Handouts
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Guide for Determining Instructional Focus based on
Aimline or Benchmark Status of Target Subtest and PM Plan for new focus.

Fall Second Grade

Target | Aimline Status for Aimline Status for Instructional Focus PM Plan
Subtest | Target Subtest other subtests
o Intensive all areas (probably with SPED NWF-CLS
Below aimilne Below aimline or | teacher)
red intensive all 1x week
NWE- subtests Letter Sounds (CLS) as a short term focus
CLS combined with blending instruction
NWEF-
Above aimline CLS Below aimline Blending automaticity (WWR)* WWR
WWR
2xmth
Below aimline Below aimline or NWEF-
yellow/red ORF- Blending automaticity WWR* WWR 2x
WWR mth
Accuracy
NWF-
WWR Above aimline Below aimline or ORF-WRC
yellow/red ORF- | Beyond CVC 2x mth
WWR
ORF- accuracy
Accuracy
Above aimline Above aimline or ORF-WRC
green ORF- Fluency & AR
WWR A
ccuracy oy mth
- ORF-
- Below aimline or
Bel I RF-
elow aimline O yellow/red Beyond CVC WRC
WRC A
ccuracy o% mth
ORF- ORF-WRC
WRC Below aimline ORF- | Above aimline or Fluenc
WRC green Accuracy y 2x mth
N/A
Above aimline or Above aimline or Comprehension and Vocabular
green ORF-WRC green Accuracy P y

*Consider whether student is saying all the sounds then blending but capable of blending without saying all the sounds. For example:
the student is imitating what they heard in the directions

Participant Handouts
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[Class List - DIBELS Next

District: Public 3chools Teaching & Leami
School: Elementary edeiing & Leaming
Grade: Second Grade - Beginning U0 DIBELS Data Systen

Tear: 2014-2015

Weed for Bupport: Former Goals

Class: Martin

Abbreviation Legend: NFS: Meed for Support NWEF: Nonsenss Word Fluency CLS: Monsense Word Fluency - Comrect Letter Sounds WWR: Nonsense Word Fluency - Whole
Waords Fead DORF: DB FELS Oral Reading Fluency 'Words Correct: DIBELS Oral Feading Fluency - Words Correct Accuracy: DIBFL S Oral Reading Fluency - Accuracy
Retell: DIBELS Oral Feading Fluency - Fetell Retell Quality: DIBEL 5 Oral Feading Fluency - Fetell Quality of Fesponse Composite: DIBELS Composite Score

IWF I ORF Comngposte
Studert Sudemt 1D
CLS fifis] WWE fibin] Wonls Cormet fifis] Ay racy ik Hatall | AFS | Eetall Cuslir | S fi)is]
Benchmark Goak 34 13 52 bLE ] 16 141

Hickey., Heidi 30| W Dntersiee i} W Irensive ¥ W Ritersite 3T W Ritersinee I W Indensive
pavis, Wiledio 42 Strategic 3 B Irdensive 14 W Ritercite G450 W Ritersinee 24 [N Intensive
Berlus, Jay 35 Strategic 1 B Iriensive 3 B Intensive TT% B Itensive 64 | M Indencive
Racime, Sean 39 Strategic o B Ldensive 36 B fensive T5% B bfersine 689 | W Irdenive
Conzaga, Jacquelyn 28 || Intersie 1 W Ldensive a5 B Btersioe 1% Btrategic 73 || Dndensive
wWilliam, Kiles 0| W Dutersie 1} B Irdeneive 9 B Bitersioe 1% Strategic 20 [N Intence
26 ([ Idencive
pelice, Maeve 23| M Dmdensive 5 W Trietuive 31 B Btersioe 4% Strategic o3 | W Irdencive
Idada, Thomas 44 Strategic 5 B Indensive 4 B Ritensiee 3% Sirategic 1 (e IDntense
Barros, Allison g Strategic 2 B Indensive 47 Arategic 4% Sfrategic e (W Intense
Cameron, Travis 6 Clore 3 W Iriensive 40 Sratezic B Stratezic 15 Strategic
12 Strategic
Morgan, Megan 44 Strategic 11 Strategic i1 Arategic 0% Sirategic 135 Strategic

noel, Delainey an Clore 23 Core 52 Care 4% Strategic 155 Core

Gosselin, Leo 7 Clore E Core 25 Care Ta%, B Dtersine Pl Core

Jean-Fierre, William T3 Core 19 Core a0 Core D2 Core 217 Core

arevalo, Justin 45 Strategic 10 Strategic w5 Care 0%, Core Pl Core

Ellies, Dakstalynn 143 Core 50 Core 29 Core 8% Core 18 Core

Mein: EER] 110 EL Bl E%0 0.n L} 1215

Icon Legend: W Vel Beloar Berchmark [ Likely to Heed Intersive Support Bealoar Berchmark [ Likely to Need 3 trategic Support At or Above Berchmad: [ Likely to Heed Core Support
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Class List - DIBEL S Next

District: Public Bchools Teaching & Leam
SAchool: Elementary catdling & Learming
Grade: Second Grade - Beginning . UODIBELS Data System
Tear: 2014-2015

MNeed for Bupport: Former Goals

Class: smith

Abbreviation Legend: NFS: Meed for Support NWF: Nonsenze Word Fluency CLS: Nonsense Word Fluency - Correct Letter Sounds WWR: Nonsense Word Fluency - Whole
Words Fead DORF: DIBELS Oral Reading Fluency Words Correct: DIBELS Ol Feading Fluency - Words Comrect Accuracy: DIBELS Oral Feading Fluency - Acouracy
Retell: DIBELS Oral Reading Fluency - Fetell Retell Quality: DIBELS Oral Eeading Fluency - Retell Quality of Eesponse Composite: DIBEL S Compaosite Score

NWF DORF Comnprosite
Stud end Student TN
LS HES WVR HES Wk Corect HES Arourary HES Retell | NES | Rebdl Qualiy | Sooxe HES
Bendnad: Goaks 54 13 52 L L] 16 14

Thapa, Matthew 54 Core 2 W Intensive 17 W hensive 65% W hiensie 21 | W Edensie
osirus, Avery 33 | M Btensie 1] W Butensive 0 W Ttensive 67% W Etensire 28 | W Edencie
Shakes, Destiny 30 | M Btensire 3 W Etensive 3l W Eensive Ta% B hercir 76 [ W Bdensze
Welasguez, Emma 52 Strate gic [ Strate Zic 26 W Etensive 1% Sfrate gic 20 | I Bensie
Ertilien, Tyler 32 | M Etenskre 7 Strate Zic 27 W Etensive 3% Strate gic 92 | W Edersie
Fleitez abrego, Tatiyana 44 Sirate Zic 5 W Butensive 52 Core B5% Strate gic 125 Strategic
Elysse, dva 35 Strate Zic 9 Strate Zic 45 Arategic Q0% Cure 132 Strate zic

Felix, Lylianna 57 Cuore 13 Ciore 43 Arategic 1% Cure 150 Core

Simelus, Cameron 54 Cuore 17 Core 43 Brategic 1% Ciore 158 Core

Fhilippon, Donovan [it] Core 19 Core 57 Core Q0% Clore 170 Clore

Monzon, Logan 102 Core 28 Ciore 53 Core B5% Srate gic 172 Come

Joseph, Jordan 32 | M Btenskre 1] W Etensive 03 Core D% Cure 192 Core

wells, chris a2 Cuore FE] Core G4 Core 4% Ciore 197 Core

Elysse, Ava 49 Strate Zic 12 Strate Zic 75 Core 100%, Ciore 204 Cuore

opara, carcline 33 Core 21 Core T3 Core 3% Core 207 Core

Fortune, Katse 6l Core 17 Core oz Core 5% Core a5 Core

Mering, Owen 63 Cuore 20 Core 03 Core D% Cure 31 Core

Tileean.: 51 ns 534 7 1% UL} oo iR

Icon Legend : M Well Belowr Benchmark £ Likely to Meed Intensive Support Beloar Benchmark ! Likely to Meed 5 trategic Support 4t or Above Benchmark ! Likely to Heed Care Support
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Class List - DIBELS Next

District: Public Schools o .
School: Elementary ! TF!:’I.hIﬁ][ Learning
Grade: wecond Grade - Beginning = )0 DIBELS Data System
Tear: 2014-2015

Need for Support: Former Goals
Class: white
Abbreviation Legend: NFS: Need for Support NWF: Nonsense Word Flueney CLS: M onsense Word Flueney - Correct Letter 3 ounds WWR: N onsense Word Fluency - Whole

Words Read DORF: DIBELS Oral Reading Fluency Words Corrvect: DIBELS Oral Reading Flueney - Words Correct Accuracy: DIBELS Oral Reading Flueney - Accuracy
Retell: DIBELE Oral Reading Fluency - Retell Retell Quality: DIEELS Ovral Beading Flueney - Retell Quality of Eesponse Composite: DIEELS Composite Score

Stalent Stxdent D IWF IO RF Composie
IS e AR e Words Cormet fin) Ay oy e Eaall | HFE | Baall Qualir | Bavrs fin)
Emdimak ak a4 13 a2 f0ng 16 141
Saimtylos, Olivia 20 | Btensire ] B Lereim: 2 W Etercire LB | W Edensre 2 B Lereim:
Ertilien, Tyler 17 | M Bdeneire 1 B Btereive 1 B Btersire Bt | Bdensre 3 B Ritereive
smith., Ethanm 13 | W Bdeneire 4 B Btereire 11 B Eitercire % | Edernsre 19 |[W Bdereim:
Asziz, Ayla E1 Strategic 5 B Btereive 11 B Eitercire 6l% | Edersre 21 |[M Bdereim:
45 | W Bdersive
Freemam, Victoria 39 Strateic a Strategic a5 B Btercire 8l Strategic a4 B hdereime
Andrade, Erijesh 35 Strategic 1 B Btereire 40 Smtegic ol Cae IV Stratesic
Landrum, Commor 61 Core 1= Core ) Strategic b 20 Strategic 140 Stratezic
Earros,. Camcron 41 Strategic ] Strategic 46 Stategic M Cae L7 Coze
Noel, Delaimey S Core 5] Core 50 Strateic M Cae 167 Core
vales, Lodwigh il Core jul Core 40 Strateic i Ciae 168 Core
Liversage, Eayla 54 Core 10 Strategic T Cae 5L Cixe 1a4 Core
Simon, Abigail o2 Core an Core [s1s} Cae 0% Cixe A3 Core
coin, Sydmey 119 Core = Core 50 Cae M Cae 4 Core
waldron, Emma a2 Core 5] Core 107 Care e Cixe 52 Core
Eayu,. Laimey 122 Core 40 Core a6 Cae b Cixe arl Core
Renawdin, Olivia 14 | W Ifeneire ] B Dereime ] B btensire
Saintylus, Olivia 4 [N Bdersire a B Bfereime a B Etercime
Mean: a1z 117 ELE L on on 111

Icon Legend: W “Well Below Benclunark £ Likely to Meed Irters ive Support EBeloar Bernclumark F Likely to Meed 5 trategic Support At or Above Benclonark § Likely to Heed Core Suppoxt
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Student Progress Monitoring Graph - DIBELS Next

E)a_mei Assis, Ayla |_ Teaching & Leaming
Class: White U0 DIBELS Data System
Grade: Second Grade
Year: 2014-2015 —
School: ! Elemen tary Legend _;\_) Benchmark Assessment A Score Above Graph Boupds
District: Public Schoo Target Bar O Progress Monitoring Assessment 8:core gt lor Aiw T_ Aimline
Need for Support: Former Goals e pinl ; core Below Almline
PP @ Target Goal Aimline | Phase Line = Note ® Consider Adjusting Interventior
Monsense Word Fluency - Correct Letter Sounds
110
100
a0
a0
g 70
; &0
e N f,@
=z s O
30 O
20
10
u Septermnber October Movember December January February March April May June
Benchmark Scores: 39

Progress Momtoring 8cores

Week 1
Week 2 48
Week 3
Week 4 45 30

Monsense Word Fluency - Whole Words Read
a0

40
30

20

P WP
[
p—

MWWF-WAVR

e

Septermnber October™ MovembeF December January February March April May June

a

Benchmark Scores: 5

Progress Montoring Scores

Week 1
Week 2 1]
Week 3
Week 4 1] 1]
DIBELS Oral Reading Fluency - Words Correct {Grade-Level Passage: Second Grade)
140
s o120
5 1m ®
g o - :
£ @ s
Eg 40 -
. @ T
=} 20 {—> —r= O o
u Septermnber October Movember December January February March April May June
Benchmark Scores: 11
Progress Momitoring Scores
Week 1
Week 2 20
Week 3
Week 4 23 12
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Student Progress Monitoring Graph - DIBELS Next

E)a_me: Barros, Cameron |- Teaching & Leaming
Class: White UO DIBELS Data System
Grade: Second Grade

Year: 2014-2015

School: Elementary Legend (O Benchmark A ssessment AScore Above Graph Bounds
District: Public Schoo Target Bar O Progress Monitoring Assessment @ Score At or Above Aimline

O Bcore Below Aimline
@ Consider Adjusting Intervention

Need for Support: Former Goals @ Target Goal - -- Aimline | Phase Line = Note

Nonsense Word Fluency - Correct L etter Sounds

| PR O

40 =

NWF-CLS
m
=

Septermnber October Movember December January February March April May June

Benchmark Scores: 41

Progress Momtoring 8cores

Week 1
Week 2
Week 3
Week 4 79
Monsense Word Fluency - Whole Words Read
50
40
% 30
; [
g 20
o O @
u Septermnber October Movember December January February March April May June
Benchmark Scores: 12

Progress Montoring Scores
Week 1
Week 2
Week 3
Week 4 25

DIBELS Oral Reading Fluency - Words Correct {(Grade-Level Passage: Second Grade)
140
120

100

a0 Cr---
20
0

DORF-Waords Correct

Septermnber October Movember December January February March April May June

Benchmark Scores: 46

Progress Momtoring 8cores
Week 1
Week 2
Week 3
Week 4 56

Participant Handouts Page 43
www.HILL forLiteracy.org



Connecticut Literacy Leadership Training Series

Student Progress Monitoring Graph - DIBELS Next

Name:
1D:
Class:
Grade:
Year:
School:
District:

Need for Support: Former Goals

Landrum, Connor |_ nter on Teaching & Learning
White U0 DIBELS Data System
Second Grade
2014-2015 _
Elementary Legend () Benchrmark Assessment A Beore Above Graph Boupds
Public Schoo Target Bar O Progress Monitoring Assessment @ Score At or Above Aimline
T ) O Beore Below Aimline
@ Target Goal - -- Aimline | Phase Line = Note @ Consider Adjusting Intervention

DIBELS Oral Reading Fluency - Words Correct (Grade-Level Passage: Second Grade)

140
s o120
S 1 : @
= a0 S
o
z & A o
u ) s O I
40 |
x W O
= 20
u Septermnber October Movember December January February March April May June
Benchmark Scores: 39
Progress Momitoring Scores
Week 1
Week 2
Week 3
Week 4 45 36
DIBELS Oral Reading Fluency - Accuracy (Grade-Level Passage: Second Grade)
100 —
= a0
(5]
= 70
3 EO
< 50
= 5
i
10
u Septermnber October Movember December January February March April May June
Benchmark Scores: 89

Week 1
Week 2
Week 3
Week 4

Progress Montoring Scores

94 95
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Student Progress Monitoring Graph - DIBELS Next

I_ Teaching & Learning
U0 DIBELS Data System

E)amei Liversage, Kayla

Class: White

Grade: Second Grade

Year: 2014-2015 L d
School: Elementary egen
District: Public Schoo Target Bar

Need for Support: Former Goals

Target Goal

(O Benchrnark Assessment
O Progress Monittoring Assessment
--- Aimline | Phase Line = MNote

& Score Above Graph Bounds

@ Score At or Above Almline

O Bcore Below Aimline

® Consider Adjusting Interv entior)

Monsense Word Fluency - Correct L etter Sounds
110
100
j=ln) L
g0
4 o
0 B0
S a0 e @
= 40
30
20
10
o Septemhber October Movermber Decermber January March April [ETY June
Benchmark Scores: 54
Progress Momitoring Scoves
Week 1
Week 2
Week 3
Week 4 95
MNonsense Word Fluency - Whele Words Read
a0
40
% 30 ®
§ 20
- O
10 &
o September October Movember December Jdanuary March April May June
Benchmark Scares: 10
Progress Mornitoring Scores
Week 1
Week 2
Week 3
Weel 4 27
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Student Progress Monitoring Graph - DIBELS Next

E)ame: Moreno, Connor |- THHI‘.hing [EHrning
Class: White U0 DIBELS Data System
Grade: Second Grade
Year: 2014-2015 —
School: Elem entary Legend .;\_) Benchmark Assessment A Score Above Graph Boupds
District: Public Schoo Target Bar O Progress Monitoring Assessment 8:core gt lor Aiw T_ Almline
Need for Support: Former Goals At - core Below Almline

pp Target Goal Aimline | Phase Line = Note ® Consider Adjusting Intervention

DIBELS Oral Reading Fluency - Words Correct (Grade-Level Passage: Second Grade)
140
o120
S 1w @
R ® ©
o
= =il o
i O
o 40
o
= 20
u September October Movember December January February March April May June
Benchmark Scares: 50
Progress Momitoring Secores
Week 1
Week 2
Week 3 &l
Week 4 75
DIBELS Oral Reading Fluency - Accuracy {(Gradelevel Passage: Second Grade)
100 W | B W—
e ®
= a0
o
= 70
3 &0
<L 50
5
S m
10
u September October Movember December January February March April May June
Benchmark Scares: 94
Progress Monitoring Scores
Week 1
Week 2
Week 3 96
Week 4 97
.................. G rmmmg  mmmime mwismmagmimme mm s mmmmg s == aim sy
140
s o120
S 100 @
= a0
£ w
Eg 40 -
@
o 20 oY -
) © 0 o ©
u Septernber  October  Movember December  January February March April May June Sumrmer 1 Sumrmer 2
Benchmark Scares: 11
Progress Momitoring 5 cores
Week 1 7 14
Week 2 13
Week 3
Week 4 24 15
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Student Progress Monitoring Graph - DIBELS Next

Name: Pandey, Lila |_ nier on Teaching & Leaming
Class: White U0 DIBELS Data System
Grade: Second Grade
Year: 2014-2015 —
School: Elementary Legend () Benchrark Assessment A Beore Above Graph Boupds
District: Public Schoo Target Bar O Progress Monitoring Assessmment 8§core gt lor‘ AAELQV T_ Almline
Need for Support: Former Goals e Al ; core pelow Almline
PP @ Target Goal Aimline | Phase Line = Note ® Consider Adjusting Intervention
Monsense Word Fluency - Correct Letter Sounds
110
100
a0
a0
g 70
; &0
£ 4 —= @
= 40 =
30 ——
20 i @]
10 &3
u September October Movember December January February March April May June
Benchmark Scares: 4

Progress Monitoring Scores
Week 1
Weak 2
Wesk 3
Wesk 4 17

Monsense Word Fluency - Whole Words Read
a0

40
30

20

P T

T T
u Septernbar October™ Movember December January February March April May June

MYWF- AR

Benchmark Scores: 0

Progress Monitoring Scores
Week 1
Weak 2
Wesk 3
Wesk 4 0
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Student Progress Monitoring Graph - DIBELS Next

HName: Renaudin. Olivia |_ nier on Teaching & Leaming
Class: White U0 DIBELS Data System
Grade: Second Grade
Year: 2014-2015 —
School: Elementary Legend () Benchrmark Assessment AScore Above Graph Bounds
District: Public Schoo Target Bar O Progress Monitoring Assessment 8:core gt lor Aifw T_ Almline
Need for Support: Former Goals At - core Below Aumnhne
PP @ Target Goal Aimline | Phase Line = Note @ Consider Adjusting Intervention
Mensense Word Fluency - Correct Letter Sounds
110
100
a0
a0
g 70
; B0
£ a0 P @
= 40 A -
30 A ©
20 I/—_n]_ — L
]
u Septernber October Movember December January February March April May June
Benchmark Scores: 14

Progress Monitoring Scores

Weak 1
Weak 2
Weak 3
Weak 4 23 35

Nonsense Word Fluency - Whole Words Read
50

40
30

20

. —e

Fv -1 — o)
u Septetnbar October™ Movember December January February March April May June
Benchmark Scares: 0

WAWWE-WAVE

Progress Monitoring Scores
Week 1
Weak 2
Weak 3
Weak 4 0 1
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Student Progress Monitoring Graph - DIBELS Next

Name: Smith, Ethan |_ Teaching & Leaming
Class: White U0 DIBELS Data System
Grade: Second Grade
Year: 2014-2015
School: Elementary Legend (O Benchmark Assessment A Beore Above Graph Bpupds
District: Public Schoo Target Bar O Progress Monitoring Assessment 8:(}01‘6 gt lor Aiov T_ Admline
Need for Support: Former Goals @ o Al ; core Selow Almune
Target Goal Aimline | Phase Line = Note ® Consider Adjusting Intervention
Monsense Word Fluency - Correct Letter Sounds
110
100
a0
a0
4 7
; 50
£ a0 —F -@O
= 40 — (oS
] o :
20 W O O
10
u Septernber  October  Movember December  January February March April May June Sumrmer 1 Sumrmer 2
Benchmark Scares: 23
Progress Mormitoring 5 cores
Week 1 20 21
Week 2 37
Week 3
Week 4 32 39
Monsense Word Fluency - Whole Words Read
50
40
% 30
Lé 20
- ©
10 _ T
-y o
o o @)
u Septernber  Octobef No\;m(ejr December  January February March April May June Sumrmer 1 Sumrmer 2
Benchmark Scares: 4
Progress Monitoring Scores
Week 1 1 3
Week 2 1]
Week 3
Week 4 1] 1]
DIBELS Oral Reading Fluency - Words Correct (Grade-Level Passage: Second Grade)
140
s o120
S5 1m
)
s L ®
£ w =
Eg: 40 -
- I © e
& — = -
0O © 0o o e
u Septernber  October  Movember December  January February March April May June Sumrmer 1 Sumrmer 2
Benchmark Scares: 11
Progress Mormitoring 5 cores
Week 1 7 14
Week 2 13
Week 3
Week 4 24 15
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Student Progress Monitoring Graph - DIBELS Next

E)a_me: Barros, Cameron |- Teaching & Leaming
Class: White U0 DIBELS Data System
Grade: Second Grade

Year: 2014-2015

School: Elementary Legend (O Benchmark Assessment AZcore Above Graph Bounds
District: Public Schoo Target Bar O Progress Monitoring Assessment @ Score At or Above Aimline

O Bcore Below Admline
@ Consider Adjusting Intervention

Need for Support: Former Goals @ Target Goal - -- Aimline | Phase Line = Note

Monsense Word Fluency - Correct Letter Sounds

S @

40 Gy

NWF-CLS
m
=

September October Movember December January February March April May June

Benchmark Scores: 41

Progress Monitoring Scores

Week 1
Week 2
Week 3
Week 4 79
Monsense Word Fluency - Whole Words Read
a0
40
% 30
; @
g 20
o O @
u September October Movember December January February March April May June
Benchmark Scares: 12

Progress Monitoring Scores
Week 1
Week 2
Week 3
Week 4 25

DIBELS Oral Reading Fluency - Words Correct (Grade-Level Passage: Second Grade)
140
120

100

a0 Cr---
20
0

DORF-Words Correct

September October Movember December January February March April May June

Benchmark Scores: 46

Progress Monitoring Scores
Week 1
Week 2
Week 3
Week 4 56
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